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I. INTRODUCTION
1.1. Background of the evaluation process

The evaluation of on-going study programmes is based on the Methodology for evaluation
of Higher Education study programmes, approved by Order No 1-01-162 of 20 December 2010
of the Director of the Centre for Quality Assessment in Higher Education (hereafter — SKVC).

The evaluation is intended to help higher education institutions to constantly improve their
study programmes and to inform the public about the quality of studies.

The evaluation process consists of the main following stages: 1) self-evaluation and self-
evaluation report prepared by Higher Education Institution (hereafter — HEI); 2) visit of the review
team at the higher education institution; 3) production of the evaluation report by the review team
and its publication; 4) follow-up activities.

On the basis of external evaluation report of the study programme SKVC takes a decision to
accredit study programme either for 6 years or for 3 years. If the programme evaluation is negative
such a programme is not accredited.

The programme is accredited for 6 years if all evaluation areas are evaluated as “very
good” (4 points) or “good” (3 points).

The programme is accredited for 3 years if none of the areas was evaluated as
“unsatisfactory” (1 point) and at least one evaluation area was evaluated as “satisfactory” (2 points).

The programme is not accredited if at least one of evaluation areas was evaluated as

"unsatisfactory” (1 point).

1.2. General
The Application documentation submitted by the HEI follows the outline recommended by
the SKVC. Along with the self-evaluation report and annexes, the following additional documents

have been provided by the HEI before, during and/or after the site-visit:

No. Name of the document
1. Renewal of Business English programme plan
2. Additional subjects’ descriptions, CVs, protocols.

1.3. Background of the HEI/Faculty/Study field/ Additional information

Public Establishment Kolping University of Applied Sciences (hereinafter referred to as
KUAS) is a Lithuanian non-governmental school of higher education, providing higher education
college studies. KUAS is a non-profit limited liability public entity acting as a Public Establishment
(PE). Besides other ongoing programs, KUAS is also offering a study program of undergraduate
professional Bachelor of Translation, which is designed to develop students' general knowledge, to
convey theoretical background for the study field and to form professional skills necessary for



independent work. The Business English study program is focused on ensuring students’ readiness
for professional activities.

The following administrative bodies operate at the KUAS: General shareholders' meeting of
the KUAS and the Director. Body responsible for the academic affairs of the KUAS is the
Academic Council. Other units operating in the KUAS are: Studies Department, Centres for
Economics and Business and Social Welfare, Department of Quality and Research, Department of
International Relations, Student Services Centre, Dispute Settlement Commission, Student Union,
Library, Accounting, Human Resources Department. General shareholders' meeting of KUAS is the
supreme governing body of the KUAS, which determines KUAS funding and asset management,
use and operation procedures; considers and approves strategic plans and provides means for their
implementation; and determines the total number of study places considering the possibilities to
ensure the quality of studies and research activities. Director is the sole governing body of the
KUAS, acting on its behalf and representing it, ensuring implementation of the strategic action plan
and the means foreseen in it. The Academic Council approves study programs, determines the order
of studies, coordinates external evaluation and accreditation of studies. KUAS Student Union
represents the interests of students. Other structural units operating in KUAS assist in ensuring
proper implementation of the Business English study program.

Assessment of the Business English study program of KUAS is conducted for the third time.
Last evaluation of the Business English Language study program of KUAS was conducted by a
team of lithuanian experts in March-April, 2008 and got full accreditation.

1.4. The Review Team

The review team was completed according Description of experts ‘ recruitment, approved by
order No. 1-01-151 of Acting Director of the Centre for Quality Assessment in Higher Education.
The Review Visit to HEI was conducted by the team on 22/October/2015.

1. Prof. dr. NebojSa Vasic (team leader) lecturer of Department of English language and
literature, Faculty of Philosophy, Zenica University, Bosnia and Herzegovina;

2. Prof. dr. Lukasz Bogucki, professor, head of the Department of Translation Studies, University
of Lodz, Poland;

3. Dr. Federico Federici, lecturer in Translation, Centre for Translation Studies, University
College London, United Kingdom;

4. Mrs. Diana Guogiené, Interpreter and CEO at “Magistrai”, Lithuania;

5. Ms. Kamilia Puncevi¢, student of Lithuanian University of Educational Sciences study

programme English Philology.

Il. PROGRAMME ANALYSIS
2.1. Programme aims and learning outcomes

According to the Self Evaluation Report (hereinafter — SER) objective of the Business English
study program is to prepare qualified specialists in Business English with necessary knowledge,
general and professional skills for the professional activities, who are able to provide high quality
translation services, translating business literature from English to Lithuanian or from Lithuanian
to English, demonstrating professional competence, mindful of translator/interpreter ethics and



morality, seeking continuous improvement of skills and professionalism. Objectives and intended
learning outcomes of the KUAS Business English study program are displayed in Table 1.
(SER,p.7). Table 1. comprises general and professional (special) competencies. Information about
the objectives and intended learning outcomes of the Business English study program is presented
during the organized "KUAS open door" events, during participation in education fairs in Lithuania,
during KUAS presentations in various Lithuanian schools organized throughout the year, where
coordinator, teachers, students, public relations specialist of the Centre for Economics and Business
English study program present the program, its objectives and intended learning outcomes. During
these events, handouts (leaflets, flyers) are distributed to pupils, in which the KUAS study
programs, their objectives, learning outcomes, and study subjects are indicated. Detailed
information is also provided on the KUAS website (in Lithuanian and English). Information about
the Business English program is also published in the magazine "Kur stoti?" ("Where to study?")
and its website, at the meetings with the KUAS social partners, during various seminars and
conferences both in Lithuania and abroad. The realization of the programme aims and learning
requires substantial preconditions which are not (according to the EET and findings during the site-
visit) at satisfactory level. It is the fact that the current labour market needs translators and
interpreters encapsulating competent graduates with extremely high proficiency in spoken and
written English, domain specialism (technical, scientific, commercial, legal translation, etc.), and
experts in using appropriate translation technologies: these skills define the notion of ‘professional’
translator that is used in the learning outcomes (LO) of the programme. As it is more
comprehensively clarified in the section related to the curriculum design the skills expected of
professional translators and interpreters are regulated by international standards such as the
EN15038:2006 (regulating the profession at the time the SER was completed) and its recent
replacement the 1ISO 17100:2015 standard. The EET finds that in its current design and delivery, the
curriculum of the Professional BA in Translation does not show a coherent organization to achieve
these learning outcomes. Furthermore, the curriculum is not coherent in both the SER
documentation evaluated by this expert panel and the data gathered during the site-visit and
meetings with the management, teachers, students, and graduates. The EET concludes that the
curriculum does not meet the legal requirements as only few modules (Translation I, 11, 111, 1V)
explicitly focus on developing the students’ competences in oral and written translation. The
programme aims and learning outcomes are realizable only if the curriculum reflects and contains
all essential modules for highly qualified translators. The EET finds a substantial discrepancy
between stated learning outcomes and the curriculum which is insufficiently focused on the
translation skills. For the reasons outlined above, its limited range and little variety of the modules
on translation, its ill-defined contents of the translation and interpreting modules, its lack of any
training competence in translation technologies, and its lack of clarity on crucial distinctions
between translation and interpreting, the programme does not have sufficient scope to ensure its
learning its outcomes and qualification offered. The latest achievements in science, art, and
technologies in the field of translation are not reflected in the content of the Programme. It was
confirmed during the site-visit to EET that only demo versions of professional translation
technologies are available and no member of staff possesses the competence to integrate such
crucial elements in the curriculum of the programme. Apart from serious deficiencies referring to
the curriculum design and the resulting inability of the Programme to realize stated learning
outcomes the EET also confirms a strong weakness of the qualifications of the teaching staff who
are experts in a variety of areas, including theology, philosophy, management, and international
relations, but only one of the teachers claims to possess formal qualifications in translation (more



precisely elaborated in the section related to the teaching staff). It is evident that the number of the
teaching staff qualified in the translation field is inadequate to ensure learning outcomes. The site
visit confirmed that the institution library contains a very small number of textbooks, books and
periodicals on the topic of translation and interpreting. This is clearly insufficient for training
professional translators and interpreters. To add with, one of most compelling arguments which
supports the realization of the learning outcomes is the graduates’ professional activities. Students
explicitly stated that they need more professional skills and they do not intend to work in the
translation sector. The EET is not convinced that the study programme ensures sufficient provision
of learning outcomes and highly qualified translators.

Expressed in such categorical and non-uncertain terms, this need shows an evidence of failing to
comply with the Legal Descriptors for a Professional Bachelor. According to the Appendix 2 of the
Lithuanian Descriptor of Study Cycles - Description of Learning Outcomes of the First Study
Cycle, under the rubric Personal Ability, it is said: the ‘Graduate has the ability to study in an
Graduate has the ability to study in an autonomous manner in his/her professional activity field.
He/she perceives moral responsibility for the impact of his/her activity and its results on public,
economical and cultural development, wellbeing and environment.” This ability lacks as
emphasised by the students. Furthermore, the rubric of Knowledge and its Application states that a
first-cycle professional bachelor must privilege ‘Knowledge in professional activity providing
practical knowledge of the activity field and based on the newest scientific evidence which can be
used for determining and solving complex specific or abstract issues related to the activity field’; by
admission of the teaching staff and the student, the Professional Bachelor at Kolping College fails
to achieve both these legal requirements.

2.2. Curriculum design

According to the description of programme in section 2.2.1 of the SER, also confirmed in the site
visit, the curriculum underpinning the degree of Professional Bachelor in Translation is in principle
designed to equip students with the skills to work as professional in the field of translation (with
written text) and interpreting (in oral contexts). In the current national and international job markets
for translators and interpreters, the skillset of graduates should include extremely high proficiency
in spoken and written English, domain specialism (technical, scientific, commercial, legal
translation, etc.), and expertise in using appropriate translation technologies: these skills define the
notion of ‘professional’ translator that is used in the learning outcomes (LO) of the programme. The
skills expected of professional translators and interpreters are regulated by international standards
such as the EN15038:2006 (regulating the profession at the time the SER was completed) and its
recent replacement the 1SO 17100:2015 standard. In its current design and delivery, the curriculum
of the Professional BA in Translation does not show a coherent organization to achieve these LOs.
The curriculum fails to show a pedagogical coherence in both the SER documentation examined by
this expert panel and the data gathered in the discussions with the management, teachers, students,
and graduates in the site visit (for instance, no member of staff uses translation technologies in their
teaching; no license is in place for CAT tools; current students and graduates are not even
encouraged to find out information about such technologies; interpreting is an activity carried out in
ad-hoc conferences and not through a consistent training). The expert panel concludes therefore that
the curriculum does not meet the legal requirements as only few and inappropriate modules
(Translation I, II, III, IV) explicitly focus on developing the students’ competences in oral and
written translation. As discussed in the evidence below, the curriculum fails to organize a logical
sequence of modules that indicates a recognizable progression of learning from linguists to



professional translators. The curriculum fails altogether to support the training of professional
interpreters. The limited scope of the curriculum and its crucial pedagogical lacunae do not allow
tutors to support the students’ attainment of the learning outcomes, thus making this programme
substandard and, as such, unable to meet the minimum legal requirements. In particular, the
curriculum lacks the spread of modules to attain the necessary professional LOs and the LOs
explicitly stated as core for those students taking the programme (5.1 to 7.3). The subjects of study
are not spread evenly; there is no systematic learning progression going from simpler tasks of
translation to more complex domain-specific translation tasks beyond two elective options provided
in the specialisations by 9 ETCS credits focusing in translation (either Translation of Economic
Language or Translation of Legal Language). The module descriptions shows that content and skills
expected in Year 1 modules does differ in quality and depth of concepts presented from the modules
that the students take in Year 2 and Year 3. No propaedeutic progression is explained. An
illustration of the disjoint organization of the curriculum emerges by reading the core generic
descriptors of the LOs for Translation I, Translation Il, and Translation 111 (Economic and Legal
options); these modules do not show any progression in developing different degrees of
competences and specialism and confuse terminological competences with translation competences.
They go from developing the skill ‘of righteous translation text understanding and stylistic
identification in translation’ (Translation I) to the skill ‘of proper text understanding and stylistic
identification in translation’ (Translation II), to the specialist options (‘To be able to recognize
economic terms in the source language and to translate them precisely’ confuses lexigraphic and
terminological skills with translation skills, in Translation of Economic language; ‘To be able to
recognize juridical terms in the source language and to translate them precisely’). A progressive
increase of complexity and difficulty in modules at different level underpins the training of
professional translators and interpreters in the HE sector. Furthermore, neither the site visit
interviews nor the documentation allowed the experts to ascertain whether the teaching of
Interpreting focuses on simultaneous or consecutive, conference interpreting or community
interpreting. These distinctions are indisputably clear in the pedagogical literature on training
interpreters; the distinction is clear because the skills and their interconnected learning outcomes
differ substantially. The EET ascertained in the analysis of the modules (which lack specificity in
this respect by referring to ‘interpreting’ a generic concept) and in the site visit with the discussion
with members of staff and programme management; none of the colleagues could elicit a clear
answer to questions about the training of interpreters and which type of training was been offered
(simultaneous, consecutive, community, or conference interpreting). The programme cannot draw
on any professional or academic expertise in the development of curricular option for interpreting,
which would go beyond the irregular (‘once in a year’) exposure to mock multilingual conferences.
At the time of evaluation, out of the 36 modular options available, which include 5 practices with
perspective employers or social partners who may or may not be in the translation industry, only 4
modules (totalling 27/180 ECTS) were dedicated to translation: only 15% of modules in a
Professional BA in Translation has content explicitly dealing with translation processes, procedures,
tactics, and training of translators. Several months after the EET evaluated the SER and held the site
visit, the EET received four (4) additional module descriptors —further discussed below- which
would potentially add to future teaching, and not to the course as it was when evaluated, 18 extra
ECTS. It has to be emphasized that from the descriptors it is impossible to say whether these
additional modules are core, compulsory modules, or optional modules. The students can access
only 2 translation-specific modules (Translation I, Translation Il) and a module focused on
interpreting (Translation 1) among the core modules (totalling 18 ECTS). The curriculum allows



students to take an extra 9 credits in the specialist options (which in Annex 6 are not listed as
Translation 11, but are reasonably identifiable as Translation of Legal Language or Translation of
Economic Language). These two extra 9-credit modules are not consistent with the level of studies
and there is no evidence of progression from Translation | to Translation IV. On the contrary, the
latter module explicitly refers to different skills, which are those necessary in interpreting that BA
programmes in interpreting develop over the course of 3 academic years from Y1 to Y3/Y4 —
depending on the HEI. During the site visit, students, staff, and management confirmed that
students have a practical training on interpreting ‘once a year’ and staff acknowledged that their
graduates will not be able to work as interpreters but that ‘they prepare them psychologically’ for
the profession, which is rather unorthodox approach at this level of studies and inconsistent with
current literature in interpreter training. If one considers that only 1 out of 4 translation modules is
intended to introduce the students to a non-specified form of interpreting — even though there are
excellent facilities for conference interpreting but no qualified conference interpreter in the staff —
the total number of credits dedicated to translation work goes down to 10% of the overall ETCS
credits. This training system is not consistent with the type of studies. Additional documentation on
the revised modules introduced in 2014-2015 was explicitly requested during the site visit; EET
also received the descriptors for four modules, one entitled ‘Intercultural Communication’ (4
ECTS), one ‘Rhetoric’ (4 ECTS), Theory of English for specific purposes (6 ECTS) and Translation
Theory (4 ECTS). None of these modules refers to a significant and substantial enhancement of the
translation skills, professional competences in translation, or additional teaching in interpreting in
the programme. As these modules will be delivered in the future, it is down to guesswork whether
or not they will potentially strengthen the delivery of the programme. Arguably, ‘Intercultural
Communication’, ‘Rhetoric’, and Theory of English for specific purposes will enhance the Business
English part of the professional BA degree. They do not project a clear picture of what they will do
to enhance interpreting or translation training; furthermore, these modules do not reflect the
programme at the time of evaluation. Any assessment of their impact in the future remains however
impossible to be made by the EET at the time of evaluation as these modules are described out of
context and without indications of . In fact, these modules show that the changes are of marginal
significance to the core LO of the programme, as they do not increase at all the number of credits
dedicated to professional training of translators and interpreters. The content and teaching methods
of the modules are inadequate to graduate students by awarding a Professional BA in Translation.
With its focus and attention to the legislation and translation market of the EU, the programme fails
to support its graduates in the achievement of learning outcomes that lay the foundations for a
professional career in either the Lithuanian or European professional settings. With regard to the
references to interpreting, the curriculum does not offer an appropriate, adequate, and satisfactory
number of modules to develop interpreting skills; this lacuna per se invalidates the programme
learning objectives 5.1 to 5.3, and 6.4. In the site visit, the EET asked tutors for details on the
delivery of the interpreting modules; it was explained that some of the students engaged, once a
year, in shadowing a tutor who would be involved in interpreting during the annual conference of
the College. Learning by shadowing is only a minimal component of interpreter training; extensive
weekly and daily training is required to become professional interpreting. The EET hence
ascertained that the methods of teaching interpreting are non-systematic; they are not based on
recognized pedagogical recommendations of consistent and continuous classroom and individual
exercise and practice. The methods of teaching translation are out-of-date and lack any reference to
crucial translator technological aids that are part of any professional activity; hence, it is equally
impossible for the current modules to support the students in achieving the learning outcomes 6.2,



7.1, and 7.2. For the reasons outlined above, its limited range and little variety of the modules on
translation, its ill-defined contents of the translation and interpreting modules, its lack of any
training competence in translation technologies, and its lack of clarity on crucial distinctions
between translation and interpreting, the programme does not have sufficient scope to ensure its
learning its outcomes. The content of the programme with specific reference to translation and
interpreting does not reflect the latest achievements in science, art, and technologies in the
discipline. The site visit confirmed that only demo versions of professional translation technologies
are available and no member of staff possesses the competence to integrate such crucial elements in
the curriculum of the programme. From the organization of its modules, to the samples of final
papers (with a minority of topics focusing on translation and several using outdated sources), it
emerges clearly that teaching staff and management of the programme are not familiar with the
current debates on professional competences and translators’ skills (as set out in European standards
and discussed in translation pedagogy from 1995 to 2015). The serious lacunae are the limited
training in translation-specific and interpreting-specific areas that should represent at least 35-40%
of the ECTS and the lack of training in translation technologies, which are reasons sufficient and
enough to demonstrate that the programme is out-of-date with current pedagogy in translation and
interpreting, and not fit for training professional translators. The Curriculum must be reorganized
following the current literature in translator training and translation pedagogy; a tutor research-
active in translation or interpreting, with professional experience in the field, must be involved in
curriculum design or at least consulted on the overall balance of modules. Furthermore, if the
management team intend to include interpreting training in the curriculum, two strands of modules
must be clearly devised and the curriculum must be entirely rewritten to increase the level of
teaching on translation and interpreting.

2.3. Teaching staff

The study programme is provided by the staff the very minimum of the legal requirements for
professional bachelor study programme. Analyzing deeper, the qualifications of the teaching staff
are not adequate to ensure learning outcomes; staff are qualified in a variety of areas, including
theology, philosophy, management, and international relations, but only one of the teachers claims
to possess formal qualifications in translation (mentioned during the staff meeting, but not
confirmed in CV); as regards interpreting, a staff member reported incidental rather than deliberate
acquisition of interpreting competence; overall, it appeared to EET that translation is neglected as
an academic interest among Kolping College staff. As per the list of teachers provided (those who
teach BE core subjects), all staff members have degrees (bachelor, master, or doctorate) in
philology. The footnote says that receiving a degree in translation was not possible until Lithuania
gained independence, but seeing as that was 26 years ago, the argument is not valid and there
should be at least some staff members with an appropriate degree in translation. During the site visit
and meetings organized with EET it seemed that staff appear to be impervious to technological
development and do not see a pressing need to include translation technologies in the classroom;
there is very little if any familiarity with translation technology (also amongst the student
community); during the meeting, the staff members present failed to recognize the notion of
translation memory and had a very vague idea of the functions and role of SDL Trados, industry
standard software. The number as itself of the teaching staff is adequate to ensure learning
outcomes, particularly due to the low number of students; however, staff showed to EET that they
are not sure if learning outcomes will be met and that students can pursue careers in the field of
translation and interpreting; similarly, discussion with social partners showed that they are reluctant



to employ graduates as translators and interpreters, as they fear that graduates would not provide the
standard of service that would be required for these jobs. During the meeting with graduates it was
revealed that a more popular choice is to pursue a career outside the industry (one graduate
described her job at a restaurant). Teaching staff turnover is low but could be able to ensure the
provision of the programme.

The higher education institution seems to create some conditions for the professional development
of the teaching staff necessary for the provision of the programme, but improvement in this area is
necessary; staff receive funding for professional development and the amount varies from teacher to
teacher, but no formal system for motivational enhancement is present as it was revealed during the
site visit.

After the analysis of CVs, EET could also conclude that teaching staff of the programme is not
involved in research directly related to the study programme being reviewed; research results are
not impressive, in particular in applied areas. All staff members work part time (as per the list of
teachers provided; information verified during the site visit) and many have other jobs, thus their
involvement in the works of the institution under scrutiny appears limited. During the site visit, the
expert team noticed that staff seemed not to be engaged or attached to the institution and often were
not thoroughly familiar with its inner workings.

2.4. Facilities and learning resources

The premises for studies are adequate both in their size and quality. As indicated in the SER and as
seen during the site visit, all classrooms in the new building on the campus have been recently
newly equipped. As a result, basic teaching and learning equipment, such as computers, multimedia
and basic software are adequate both in numbers and quality. As indicated in the SER and as seen
during the site visit, there are 43 computers at the campus used for learning purposes and located in
computer classrooms. The computers are equipped with Windows 7 and Microsoft Office 2010.
According to the SER, two computer rooms with 43 workplaces have two types of accounting
software STEKO and KONTO installed, but it is not useful in the process of training translators or
interpreters. There is an indication in the SER of the amounts spent every year on the acquisition of
new software and renewal of its library funds, but there is no specification in the SER on what
exactly has been purchased for the purpose of training professional translators or interpreters. The
site visit revealed that the only newly acquired book on translation was “Kalba ir vertimas” by
Lionginas Pazusis. In addition, as the SER shows, the actually acquired software is only helpful in
developing the very basic translation skills. For example, the institution has 18 licences of
ANGLONAS dictionary available, including 18 licences of Tildes Biuras (Tilde Office) dictionary,
which are helpful, but not really sufficient in training professional translators and interpreters.
According to the interviews with teachers, the institution has recently downloaded demo versions of
TRADOS to train the translators-to-be, but, as interviews with teachers and students revealed, the
institution has not used even the demo software for that purpose yet. Therefore, the EET’s
conclusion is that the teaching and learning software is not sufficient to train professional
translators. Interviews with the two stakeholders who came for the meeting with the EET revealed
that the higher education institution actually has no permanent arrangements for students’ practice,
such as contracts with placement sites. One of the social partners clearly indicated that they have
not even been asked to take students for practical training this year. Interviews with students, social
partners and teachers confirmed that, as a rule, students are expected to show initiative and look for
a placement site for practical training themselves and only if their fail in their endeavour, the
institution offers them to undergo practical training with one of the two social partners, i.e. either



publishing house “Obuolys” or Kaunas City Municipality with no other options clearly available.
The students themselves said they expect to undergo practical training with the publishing house
“Obuolys”, i.e. one of the two currently available placement sites for practical training. The EET
would recommend expanding the network of social partners and placement sites with the aim to
ensure proper practical training of profession translators and interpreters-to-be.

Judging from the submitted SER (Point 2.4.4, Point 2.4.5 and Table 4 on page 20 of SER), there
has been an impression that adequate access to teaching materials (textbooks, books, periodical
publications, databases) is ensured as the SER quoted that in 2014 LTL 4,768 was spent on the
renewal of library funds Despite the fact that neither students, nor teachers expressed any complains
on the matter, the site visit revealed that the institution’s library is actually quite tiny and that only a
very small number of textbooks, books and periodicals that are available there are actually on the
topic of translation and interpreting. EET considers this to be clearly insufficient for the training of
professional translators and interpreters. There is an indication in the SER of the amounts spent
every year on the acquisition of new books. Namely, in 2014 as much as LTL 4,768 was spent on
the matter, but only one book (namely “Kalba ir vertimas” by Lionginas Paziisis) has recently been
purchased to help train translators and interpreters. Interviews with students and teachers showed
that students prefer e-books and that the institution even launched teaching on how to use electronic
databases, but they also revealed that students were unable to name any specific electronic sources
that are useful in training professional translators and interpreters.

In addition, the SER quoted that in 2014 as much as LTL 13,704 was spent on computer software
and hardware, but the site visit and interviews with teachers revealed that none of it was spent on
purchasing any professional software which is indispensable in training professional translators.
Since, as seen during the site visit and as proven during the interviews with students, this fully-
licenced software, such as TRADOS, is still non-existent and even its demo version is not used for
the purpose at all, the EET considers this to be a clear drawback in training professional translators.

The site visit to the institution revealed that it has simultaneous interpreting equipment available for
the training of professional interpreters, which is commendable. However, as interviews with
students and teachers revealed, the equipment is only used several times a year for the purpose of
practical training of the students under the programme, which the EET considers to be clearly
insufficient in order to train professional interpreters.

2.5. Study process and students‘ performance assessment

On the issue of whether the admission requirements are well founded, EET has concerns in relation
to the process and the outcomes. The table of Competitive Scores of Applying Students (p.21, Table
5) provided in SER, supports the fact that KUAS doesn’t have the privilege of choosing their
students and almost all the applicants are admitted to the programme. In addition, students with a
sufficient difference of their background knowledge are admitted. SER claims that there are no
special requirements for admission to this programme. KUAS takes into account secondary
education achievements and motivation of potential students. Relying on the data provided in the
SER (p. 21, Table 5) the number of the entrants for the study programme of Business English has
increased from 7 in 2013 to 12 in 2014. Students confirmed that the information regarding the study
programme such as programme description and admission requirements is available on the college’s
web page.

In relation to the extent to which the organization of the study process ensures an adequate
provision of the programme and the achievement of learning outcomes, information about the study
process such as study calendar, timetables for lectures and examination sessions, opportunities for



study periods abroad, tuition fees, student grants, funding of studies are publicly available on the
website or in the Moodle system. During the meeting with students and the staff it was confirmed
that students are engaged in the improvement of the study programme and administration of the
programme seems to be always willing to hear comments, suggestions and feedback from their
students (e.g. Students wanted a course of Spanish). Generally, students had no serious complaints
for their studies; however, flaws were also mentioned. According students’ perception there is
inadequate amount of hours devoted for practice (students need more translation practice),
inadequate number of teachers in translation field was also declared. EET recommends increasing a
number of modules that are carried out in English (1st year students have 2 modules in English out
of 6; 2nd year students have half of the modules carried out in English). Students agreed that more
courses could be thought in English as the programme is Business English. Also, there is inadequate
usage of translation tools and students are willing to have more practice with translation tools. EET
strongly recommends to increase number of modules carried out in English and to consider the
usage of translation tools as all in all study process seems partly ensure learning outcomes.

The extent to which students are encouraged to participate in research, artistic and applied research
activities was considered by EET. SER mentions that the students have the possibility to develop
competences in the field of applied scientific research by participating in the annual conference
organized by KUAS and other projects (p.22). Students of study programme of Business English
have access to research and applied research activities (e.g. In December 2014, students of Business
English study program actively participated in the seminar organized by KUAS together with the
Ministry of Foreign Affairs of LR; students were actively involved in the seminar-simulation
organized by KUAS "We are the Council of the European Union™ etc.). During the site visit, it was
confirmed by the administration and students, that students have an opportunity to participate in an
annual conference organized by KUAS. SER claims that during the last five academic years, an
annual average of 10 percent of Business English students is preparing articles and (or)
presentations for scientific-practical conferences. So it seems that students are encouraged to
participate in various events (student conferences, seminars organized by the Kolping Society both
in Lithuania and abroad), while travel expenses are funded by KUAS. However, EET considers that
significant improvement in students’ participation in research, artistic and applied research activities
is required, as participation to one annual, internal event shadowing a tutor interpreting parts of a
conference does not qualify as enough and a wider range of external options need to be made
available and promoted to the majority of the students.

As to whether the students have opportunities to participate in student mobility programmes, the
SER claims that students of this programme have opportunities to take part in mobility
programmes. KUAS provides an opportunity each school year for 4-5 students to study and to do
the practice under the Erasmus student exchange programme. Students of the Business English
program take advantage of this opportunity. The ratio of students having the opportunity to
participate in the Erasmus student mobility activities is set by the Education Exchanges Support
Foundation on the basis of calculations by taking the ratio of students studying at the KUAS and
comparing it with other Lithuanian higher education institutions. The number of students of
Business English who went abroad under the Erasmus exchange programme has incresed from 0
students in 2011-2013, to 1 student in 2014 and 4 students in 2015, which is a step in the right
direction for a much enhanced exchange programme. Also, KUAS has signed bilateral agreements
on the mobility of students with Business English Academy (Denmark), University West (Sweden),
Suleyman Demirel University (Turkey); Malta and Germany are available as well due to the
existing co-operation agreements. EET considers that there is insignificant number of agreements



with foreign higher institutions and recommends bring about more agreements with foreign higher
institutions.

In regard to the extent to which the higher education institution ensures an adequate level of
academic and social support, KUAS students seems to have good academic and social support.
During the visit, it turned out that Moodle system is integrated to the study process (e.g. some
material for the study process is available in the Moodle system). Feedback from students is being
gathered and discussions are organized. Changes are being made in response to student comments.
The possibility to create a personal studying programme is given to students. Moreover, students
pointed out that teachers are always eager to help with all the questions (e.g. students said that they
can freely share their likes and/or dislikes regarding the study programme and changes are being
made). Social and material support (founder's scholarship is given for orphans and disadvantaged
students, for active students and excellent/very good academic achievements the Founder's
Scholarship is allocated ect.) is provided. Also, upon student's request tuition fee payment deadline
may be extended. Furthermore, to facilitate students' adjustment to the KUAS climate Business
English students have mentors (a teacher and a student) allocated. Finally, KUAS has entered into
an agreement with Aleksandras Stulginskis University, Vilnius Co-operative College Kaunas
branch and Kaunas University of Technology regarding dormitory rent — so if it is needed students
can apply for it. The information regarding academic and social support is clear and publicly
available (webpage, or in KUAS).

As to whether the assessment system of students’ performance is clear, adequate and publicly
available, EET learnt that the final score consists of the range of the assignments (attendance,
activity, interim payments, homework, exam) that are collected during the semester. The
information regarding assessment is presented at the beginning of each course and is available in
the Moodle system. During the meeting, students confirmed that assessment criteria and methods
are introduced at the beginning of each course. Feedback to the students on their progress is given.
However, EET is not convinced that there is clear coherence between LO and assessment methods
in the programme (as students have no oral exams — but the programme prepares interpreters; in
addition, the graduates revealed that they do not feel like they are able to interpret after graduation),
and recommends that this should be further investigated by the management and the staff.

In relation to the question of whether the professional activities of the majority of graduates meets
the programme providers’ expectations, the administration of this programme claimed that before
launching this programme they had analized the situation in labor market and results of the research
conducted by Vilnius University. It was concluded that there is a need of Business English
programme that offers not only to study the language, but also prepares interpreters. Within five
years 40 students graduated the Business English study programme. Graduates of this programme
said that they are satisfied with the study process of this programme and stated that there is nothing
to be improved. As the programme prepares interpreters students where asked whether they would
like to work as interpreters — their answer was negative and it was added that it is needed to have
some personal skills for this. EET was not convinced that the study programme ensures sufficient
provision of learning outcomes. Furthermore, students were asked what are advantages of this
programme and it was stated that KUAS helped them to grow as a person (a student from shy
person became more self-confident), KUAS spreads friendly and homely climate, students believe
they can work as translators, teachers of English, receptionists at the hotel. The social partners that
were interviewed did not seem to have a close connection to the programme. Social partners are
involved in expressing their opinions on what kind of specialists they need. They mentioned that
students are lacking practice in translation. EET has concerns regarding quality of studies and



implementation of outcomes. During the meeting with social partners, it turned out that during the
internship, students’ translation had to be rewritten most of the times.

2.6. Programme management

The SER revealed that responsibilities for decisions and monitoring of the implementation of the
programme are clearly allocated and documented on paper, which is evident from the SER. For
example, Point 2.6.1 of the SER briefly describes programme management and decision making
structure and specifically names the KUAS Quality Guide and Point 2.6.2 of the SER speaks about
the participation of the Quality and Research Department and the Attestation Committee as formed
by the Director of the institution in the process of programme management and quality assurance.
During the site visit and interviews with the administration it was somehow unclear for the EET
who the key person responsible for the overall monitoring and implementation of the programme
actually was, although, judging from additional written explanations submitted by the educational
establishment, there seems to be an officially appointed person responsible for the programme.

The outcomes of internal and external evaluations of the programme are, to a certain extent, used
for the improvement of the programme. For example, technical equipment for training conference
interpreters has been purchased. However, the booth where the simultaneous interpretation
equipment was installed is not soundproof and does not meet the professional requirements in terms
of floor area and visibility of the speaker and the screen. The equipment for simultaneous
interpreting is not used frequently enough to develop the skills of the future professional conference
interpreters. As a result, as the interview with the alumni and with social partners confirmed, the
graduates do not have the skills necessary to work as simultaneous interpreters. Moreover, already
back in 2008 it was recommended by a team of external evaluators to purchase software enabling to
train the skills necessary to do computer assisted translations. However, as the site visit showed, for
undisclosed reasons it has not been done, although the teachers who came to the meeting with the
external evaluation team clearly indicated the need for such computer-assisted translation tools (e.g.
TRADOS) in order to train professional translators. The currently available demo versions of
TRADOS that have been previously mentioned in the external evaluation report are not sufficient
for that purpose and are not even being used in the process of training as it was revealed to the EET
during the site visit. In addition, there is a lack of experts in translation with CAT tools and in
simultaneous interpreting among the teachers who teach in the programme. The EET considers this
failure to ensure the use of available resources, including the failure to ensure the adequate number
of experts in translation, who would be well-versed in the usage of CAT tools and properly trained
experts in simultaneous interpreting to be one of the major deficiencies of the programme
management. There are procedures foreseen to involve stakeholders in the evaluation and
improvement processes. Interviews with students revealed that they are regularly surveyed and their
suggestions on the improvement of the programme are taken into consideration. For example,
students indicated that they clearly lack public speaking skills. It was also confirmed by social
partners. As a result, more training in the field of rhetoric was offered. Nonetheless, as interviews
with the stakeholders confirmed, the institution seems to have in general abandoned relations with
social partners and is not pro-actively looking for productive cooperation with them. For example,
one of the interviewed social partners confirmed that last year they did not take students for
practical training because they have not been approached by the college and have not been asked to
do so. Therefore, the institution rightly mentions the involvement of social partners to be one of its
weaknesses and an area for improvement. Point 2.6.5. of the SER lists all the documents available
which regulate internal study quality assurance at the institution. Nonetheless, the site visit and



interviews with the administration, teachers and students revealed that there is no evident proof of
internal quality assurance measures being effective and efficient. The EET, therefore, concluded
that although all the necessary procedures seem to be in place on paper, there is still no actual proof
of how effectively and efficiently quality assurance measures are applied in practice. All the
changes mentioned during the interviews with teachers, students and social partners are
implemented by the institution with the aim of meeting the students’ and the social partners’
demands lack consistency and merely meet the ad-hoc requirements of several stakeholders in the
process. In addition, interviews with the administration and teachers showed that there is an obvious
lack of a clear vision on the programme administrators’ part about the direction in which the study
programme should be developing in order to ensure quality teaching and learning.

2.7. Examples of excellence *

* if there are any to be shared as a good practice

I11. RECOMMENDATIONS

e There is an obvious lack of a clear vision on the programme administrators’ part about the
direction in which the study programme should be developing in order to ensure quality
teaching and learning. This vision should be thoroughly analyzed and renewed according the
EU and national (also labour) requirements.

e The programme aims and learning outcomes should be reviewed and reconsidered in order
to be synchronised with the curriculum.

e The curriculum must be reorganized following the current literature in translator training
and translation pedagogy; a tutor research-active in translation or interpreting, with
professional experience in the field, must be involved in curriculum design or at least
consulted on the overall balance of modules. Furthermore, if the management team intend to
include interpreting training in the curriculum, two strands of modules must be clearly
devised and the curriculum must be entirely rewritten to increase the level of teaching on
translation and interpreting.

e Staff are qualified in a variety of areas, including theology, philosophy, management, and
international relations, but only one of the teachers claims to possess formal qualifications in
translation. There should be employed least some staff members with an appropriate degree
in translation involved in the programme.

e Teaching and learning software is not sufficient to train professional translators. It is
recommended to supplement the library with more necessary literature for the programme
on the topic of translation and interpreting. Now it is clearly insufficient for training
professional translators and interpreters.

¢ Only demo versions of professional translation technologies are available and no member of
staff possesses the competence to integrate such crucial elements in the curriculum of the
programme. It is recommended to get fully-licenced software and start using all resources
necessary for teaching and training students during their study process.



e EET strongly recommends to increase number of modules carried out in English and to
consider the usage of translation tools as all in all study process seems partly ensure the
learning outcomes.

e EET recommends expanding the network of social partners and placement sites with the aim
to ensure proper practical training of profession translators and interpreters-to-be.

e The EET considers that significant improvement in students’ participation in research,
artistic and applied research activities is required.

e |t is recommended to form a clear body which would be responsible for the quality and the
supervision of the programme with clearly allocated responsibilities.

e It is recommended to review internal quality assurance measures and the ways of its usage,
how it could to be effective and efficient.

IV. SUMMARY

The EET finds the following positive aspects of the Programme; the programme aims and learning
outcomes are clearly defined and publicly accessible; students of this programme have opportunities
to take part in mobility programmes. KUAS provides an opportunity each school year for 4-5
students to study and to do the practice under the Erasmus student exchange programme; the
possibility to create a personal studying programme is given to students; the information regarding
assessment is presented at the beginning of each course and is available in the Moodle system; the
assessment criteria and methods are introduced at the beginning of each course; feedback is given to
the students; learning atmosphere is positive and oriented towards human values; teachers are
always eager to help with all the questions (e.g. students said that they can freely share their likes
and/or dislikes regarding the study programme and changes are being made). Social and material
support (founder's scholarship is given for orphans and disadvantaged students, for active students
and excellent/very good academic achievements the Founder's Scholarship is allocated etc.) is
provided responsibilities for decisions and monitoring of the implementation of the programme are
clearly allocated and documented and the actual procedures seem to be fully introduced and
recorded in respective documents etc.

Unfortunately, there are more negative aspects and profound deficiencies of the programme. The
programme aims and learning outcomes are not synchronised with the curriculum. The curriculum
fails to show a pedagogical coherence in both the SER documentation examined by this expert
panel and the data gathered in the discussions with the management, teachers, students, and
graduates in the site visit (for instance, no member of staff uses translation technologies in their
teaching; no license is in place for CAT tools; current students and graduates are not even
encouraged to find out information about such technologies; interpreting is an activity carried out in
ad-hoc conferences and not through a consistent training). The limited scope of the curriculum and
its crucial pedagogical lacunae do not allow tutors to support the students’ attainment of the
learning outcomes, thus making this programme substandard and, as such, unable to meet the legal
requirements. If one considers that only 1 out of 4 translation modules is intended to introduce the
students to a non-specified form of interpreting — even though there are excellent facilities for
conference interpreting but no qualified conference interpreter in the staff — the total number of
credits dedicated to translation work goes down to 10% of the overall ETCS credits. This training
system is not consistent with the type of studies. The content and teaching methods of the modules
are inadequate to graduate students by awarding a Professional BA in Translation. With its focus
and attention to the legislation and translation market of the EU, the programme fails to support its
graduates in the achievement of learning outcomes that lay the foundations for a professional career
in either the Lithuanian or European professional settings. With regard to the references to



interpreting, the curriculum does not offer an appropriate, adequate, and satisfactory number of
modules to develop interpreting skills; this lacuna per se invalidates the programme learning
objectives 5.1 to 5.3, and 6.4. The content of the programme with specific reference to translation
and interpreting does not reflect the latest achievements in science, art, and technologies in the
discipline. The site visit confirmed that only demo versions of professional translation technologies
are available and no member of staff possesses the competence to integrate such crucial elements in
the curriculum of the programme. From the organization of its modules, to the samples of final
papers (with a minority of topics focusing on translation and several using outdated sources), it
emerges clearly that teaching staff and management of the programme are not familiar with the
current debates on professional competences and translators’ skills (as set out in European standards
and discussed in translation pedagogy from 1995 to 2015). The serious lacunae are the limited
training in translation-specific areas that should represent at least 35-40% of the ECTS and the lack
of training in translation technologies, which are reasons sufficient and enough to demonstrate that
the programme is out-of-date with current pedagogy in translation and interpreting, and not fit for
training professional translators. The qualifications of the teaching staff are not adequate to ensure
learning outcomes; staff are qualified in a variety of areas, including theology, philosophy,
management, and international relations, but only one of the teachers claims to possess formal
qualifications in translation; as regards interpreting, a staff member reported incidental rather than
deliberate acquisition of interpreting competence; overall, it appears that translation is neglected as
an academic interest among Kolping College staff. Teaching staff turnover is low but able to ensure
a provision of the programme.

The institution has several licences of ANGLONAS available and has recently downloaded demo
versions of TRADOS to train the translators-to-be, but has not used even the demo software for that
purpose yet. Therefore, the conclusion is that the teaching and learning software is not sufficient to
train professional translators. The institution’s library is actually tiny and that only a very small
number of textbooks, books and periodicals that are available there are actually on the topic of
translation and interpreting. This is clearly insufficient for training professional translators and
interpreters. The EET considers that significant improvement in students’ participation in research,
artistic and applied research activities is required. Social partners mentioned that students are
lacking practice in translation. The institution has in general abandoned relations with social
partners and is not pro-actively looking for productive cooperation with them. Furthermore, in
practice even after the site visit it remains unclear who are the key persons who actually have the
responsibility for the overall monitoring and implementation of the programme. All the changes
implemented by the institution with the aim of meeting the students’ and the social partners’
demands lack consistency and merely meet the ad-hoc requirements of several stakeholders in the
process. The changes are not carried out systematically as they are not focused on a clear
understanding of what students should be taught to acquire the skills to work as professional
translators and interpreters. There is an obvious lack of a clear vision on the programme
administrators’ part about the direction in which the study programme should be developing in
order to ensure quality teaching and learning.



V. GENERAL ASSESSMENT

The study programme BUSINESS ENGLISH (state code — 653U60001) at KOLPING COLLEGE

is given negative evaluation.

Study programme assessment in points by evaluation areas.

Evaluation of
No. Evaluation Area anareain
points*
1. | Programme aims and learning outcomes 1
2. | Curriculum design 1
3. | Teaching staff 2
4. | Facilities and learning resources 2
5. | Study process and students’ performance assessment 2
6. | Programme management 1
Total: 9

*1 (unsatisfactory) - there are essential shortcomings that must be eliminated;

2 (satisfactory) - meets the established minimum requirements, needs improvement;
3 (good) - the field develops systematically, has distinctive features;

4 (very good) - the field is exceptionally good.
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Team leader: Prof. dr. Nebojsa Vasic
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I. IVADAS
1.1. Vertinimo proceso kontekstas

Vykdomy studijy programy vertinimas atliekamas vadovaujantis Studijy kokybés vertinimo
centro (toliau — SKVC) direktoriaus 2010 m. gruodzio 20 d. jsakymu Nr. 1-01-162 patvirtinta
Vykdomuy studijuy programy vertinimo metodika.

Vertinimo tikslas yra padéti aukstojo mokslo institucijoms nuolat tobulinti savo studijy
programas ir informuoti visuomeng apie studijy kokybe.

Vertinimo procesg sudaro Sie pagrindiniai etapai: /) savianalizé, kurios pagrindu aukstoji
mokykla parengia savianalizés suvesting, 2) vertinimo eksperty grupés vizitas j aukstgjqg mokyklg,
3) vertinimo eksperty grupés parengtos ir viesai paskelbtos vertinimo isvados; 4) paskesné veikla.

Vadovaudamasis studijy programos iSorés vertinimo iSvadomis, SKVC priima
sprendimg dél studijy programos akreditavimo 3 arba 6 metams. Jei studijy programos vertinimo
iSvados neigiamos, ji neakredituojama.

Programa akredituojama 6 metams, jei visos vertinamosios sritys yra jvertintos ,,labai
gerai® (4 taskai) arba ,,gerai (3 taskai).

Programa akredituojama 3 metams, jei né viena vertinamoji sritis nebuvo jvertinta
»hepatenkinamai® (1 taSkas) ir bent viena vertinamoji sritis jvertinta ,,patenkinamai‘ (2 taskai).

Programa neakredituojama, jei bent viena vertinamoji sritis jvertinta ,,nepatenkinamai‘ (1

taskas).

1.2. Bendra informacija
Aukstoji mokykla vertinti pateiké SKVC Metodikoje nurodytus vertinti reikalingus
dokumentus. Kartu su savianalizés suvestine ir jos priedais aukstoji mokykla prie§ eksperty vizita,

vizito metu ir (ar) po vizito pateiké Siuos papildomus dokumentus:

Nr. Dokumento pavadinimas
1. Verslo angly kalbos programos plano atnaujinimas
2. Papildomi dalyky apraSai, gyvenimo apraSymai, protokolai.

1.3. Informacija apie aukstgjq mokyklqg | fakultetq | studijy krypj | Papildoma informacija

VSI Kolpingo kolegija (toliau — Kolegija) yra Lietuvos nevalstybin¢ aukstojo mokslo
mokykla, vykdanti kolegines auks$tojo mokslo studijas. Kolegija yra ne pelno siekiantis ribotos
atsakomybés vieSasis subjektas, veikiantis kaip vieSoji istaiga (VSI). Be kity programy, Kolegija
vykdo pirmosios pakopos vertimo profesinio bakalauro studijy programa, kurios tikslas yra ugdyti
studenty bendraji iSprusimg, gilinti Sios studijy krypties teorines Zzinias ir lavinti profesinius
savarankiSko darbo gebéjimus. Verslo angly kalbos studijy programoje didziausias démesys
skiriamas uztikrinti, kad studentai biity pasirenge profesinei veiklai.



Kolegijoje veikia Sie administracijos organai: Kolegijos Visuotinis akcininky susirinkimas ir
Direktorius. Uz akademinius reikalus Kolegijoje atsakinga Akademiné taryba. Kiti veikiantys
Kolegijos padaliniai: Studijy departamentas, Ekonomikos ir verslo bei Socialinés gerovés centrai,
Kokybés ir moksliniy tyrimy departamentas, Tarptautiniy santykiy departamentas, Studenty
paslaugy centras, Ginfy sprendimo komisija, Studenty atstovybé, Biblioteka, Apskaitos
departamentas, Zmogiskuyjy istekliy departamentas. Kolegijos visuotinis akcininky susirinkimas yra
aukscCiausiasis valdymo organas, kuris sprendzia Sios aukStosios mokyklos finansavimo ir turto
valdymo klausimus, numato naudojimo ir veiklos procediiras, svarsto ir tvirtina strateginius planus
bei suteikia jy jgyvendinimo priemones, taip pat atsizvelgdamas j galimybes uztikrinti studijy ir
mokslinés veiklos kokybe priima sprendimus dé¢l bendro studijy viety skaiCiaus. Direktorius yra
Kolegijos vienasmenis valdymo organas, veikiantis jos vardu ir jai atstovaujantis; jis uZztikrina
strateginio veiksmy plano ir jame numatyty priemoniy jgyvendinimg. Akademiné taryba tvirtina
studijy programas, sprendzia dél studijy tvarkos, koordinuoja iSorés vertinimg ir studijy akreditacija.
Kolegijos Studenty atstovybé¢ atstovauja studenty interesams. Kiti struktiiriniai Kolegijos padaliniai
prisideda uztikrindami tinkama Verslo angly kalbos studijy programos jgyvendinimg.

Kolegijos Verslo angly kalbos studijy programa vertinama treCig karta. Paskutinj kartg
Kolegijos Verslo angly kalbos studijy programg vertino lietuviy eksperty grupé 2008 m. kovo—
balandzio ménesiais; programa buvo visiSkai akredituota.

1.4. Eksperty grupé

Eksperty grupé buvo sudaryta vadovaujantis Studijy kokybés vertinimo centro 1. e. p.
direktoriaus jsakymu Nr. 1-01-151 patvirtintu Eksperty atrankos aprasu. Eksperty grupés vizitas ]
aukstaja mokykla vyko 2015 m. spalio 25 d.

e Prof. dr. Nebojsa Vasic (grupés vadovas) Zenica universiteto Filosofijos fakulteto Angly
kalbos ir literatiros katedros docentas, Bosnija ir Hercegovina;

e Prof. dr. Lukasz Bogucki, Lodzés universiteto Anglistikos instituto vadovas, Vertimo katedros
vedéjas, profesorius (Lenkija);

e Dr. Federico Federici, Londono universiteto koled?o Vertimo studijy centro déstytojas,
Privilegijuotojo lingvisty instituto Didziojoje Britanijoje egzaminuotojas (DidZioji Britanija),

e Diana Guogiené, vertéja ir “Magistrai” vadové, Lietuva;

e Kamilia Puncevi€, Lietuvos edukologijos universiteto Angly filologijos studijy programos

studente.

II. PROGRAMOS ANALIZE
2.1. Programos tikslai ir studijy rezultatai

Savianalizés suvestinéje (toliau — SS) nurodoma, kad Verslo angly kalbos studijy programos tikslas
yra rengti kvalifikuotus verslo angly kalbos specialistus, kurie bus jgije reikiamy Ziniy, bendryjy ir
profesiniy gebéjimy vykdyti profesing veiklg, ir kurie gebés teikti aukstos kokybés vertimo
paslaugas: versti verslo literatiirq is angly kalbos i lietuviy kalbgq ir is lietuviy kalbos j angly kalbg,
parodyti profesing kompetencijq atsizvelgdami j vertéjo rastu | Zodziu etikq ir moralés principus,



siekti nuolatinio gebéjimy tobulinimo ir profesionalumo. Kolegijos Verslo angly kalbos studijy
programos tikslai ir numatyti studijy rezultatai pateikti 1 lentel¢je (SS, 7 p.). 1 lentel¢je pateiktos
bendrosios ir profesinés (specialiosios) kompetencijos. Informacija apie Verslo angly kalbos studijy
programos tikslus ir numatomus studijy rezultatus pristatoma per organizuojamus ,,Kolegijos atviry
dury” renginius, dalyvaujant Svietimo mugése Lietuvoje, visus metus rengiant Kolegijos
pristatymus jvairiose Lietuvos mokyklose, kuriy metu Ekonomikos centro bei Verslo angly kalbos
studijy programos koordinatorius, déstytojai, studentai ir vieSyjy rySiy specialistas pristato
programa, jos tikslus ir numatomus studijy rezultatus. Siy renginiy metu moksleiviams pateikiama
dalomoji medziaga (lankstinukai, skrajutés), kurioje nurodyta informacija apie Kolegijos studijy
programas, jy tikslus, studijy rezultatus ir studijy dalykus. Daug informacijos galima rasti ir
Kolegijos interneto svetain¢je (lietuviy ir angly kalbomis). Informacija apie Verslo angly kalbos
studijy programg taip pat publikuojama zurnale ,,Kur stoti? ir §io Zurnalo interneto svetainéje bei
pateikiama susitikimy su Kolegijos socialiniais partneriais, jvairiy seminary ir konferencijy
Lietuvoje bei uzsienyje metu. Siekiant jgyvendinti studijy programos tikslus ir studijy rezultatus
reikalingas svarus pagrindas, kuris yra nepatenkinamas (remiantis iSorés eksperty grupe ir jy
padarytomis i§vadomis vizito metu). Siuo metu darbo rinkai reikia vertéjy rastu ir Zodziu, kurie biity
kompetentingi absolventai, turintys itin auk$to lygio sakytinés ir raSytinés angly kalbos Ziniy,
specializuotysi tam tikrose srityse (techninis, mokslinis, ekonominis, teisinis vertimas ir t. t.) bei
profesionaliai naudoty tinkamas vertimo technologijas: Sie gebéjimai apibrézia ,,profesionalaus
vertéjo“ savoka, kuri yra pateikta programos studijy rezultatuose. Si savoka i$samiau paaiskinta
dalyje ,,Programos sandara“, nurodant, kad profesionaltis vertéjai rastu ir zodziu turi biiti jgije
gebéjimus, atitinkanCius tarptautinius standartus, pavyzdziui, EN15038:2006 (kuris reglamentavo
profesija suvestinés rengimo metu) ir naujausig Sio standarto pakeitimg — ISO 17100:2015
standartg. Eksperty grupé mano, kad atsizvelgiant | tai, kaip programa dabar vykdoma ir kokia yra
jos sandara, vertimo profesinio bakalauro studijy turinys neturi nuoseklios struktiiros, kad bty
galima pasiekti Siuos studijy rezultatus. Be to, tai, kad studijy turinys néra nuoseklus, atspindi tiek
Sios eksperty grupés vertinti SS dokumentai, tiek vizito metu surinkti duomenys bei susitikimai su
vadovybe, déstytojais, studentais ir absolventais. Eksperty grupé daro iSvada, kad studijy turinys
neatitinka teisiniy reikalavimy, kadangi tik keli moduliai (Vertimas 1, II, III, IV) aiSkiai orientuoti
ugdyti studenty vertimo rastu ir Zodziu kompetencijas. Programos tikslai ir studijy rezultatai biity
igyvendinami tik tuo atveju, jeigu studijy turinys apimty visus biitinus modulius, reikalingus
rengiant aukstos kvalifikacijos vertéjus. ISorés eksperty grupé mano, kad nurodyti studijy rezultatai
1§ esmés neatitinka studijy turinio, kuris yra per mazai orientuotas j vertimo gebé&jimy ugdyma. Dél
iSvardyty priezasciy, nedidelio vertimo moduliy skaiCiaus ir jvairoves, netinkamai apibrézto vertimo
raStu ir zodziu moduliy turinio, taip pat dél to, kad neugdoma vertimo technologijy kompetencija
bei néra aiSkiai apibrézta itin svarbi takoskyra tarp vertimo raStu ir ZodZiu, programa negali
pakankamai uZztikrinti, kad bus pasiekti siilomi studijy rezultatai ir kvalifikacija. Programos turinys
neatspindi naujausiy vertimo srities mokslo, meno ir technologijy pasiekimy. Vizito metu eksperty
grup¢ patvirtino nuomone, kad naudojamos tik demonstracinés profesionaliy vertimo technologijy
versijos ir né¢ vienas déstytojas neturi kompetencijos integruoti tokiy svarbiy elementy j programos
turinj. Be S§iy esminiy programos sandaros trikumy ir dé¢l to kylancio programos negebéjimo
uztikrinti numatytus studijy rezultatus, iSorés eksperty grupé taip pat daro iSvada, kad dar viena
didelé programos silpnybé yra déstytojy kvalifikacija. Programos déstytojai yra jvairiy sriciy
ekspertai, pavyzdziui, teologijos, filosofijos, vadybos, tarptautiniy santykiy, ir tik vienas déstytojas
teigia turjs formalig vertéjo kvalifikacijg (apie tai iSsamiau apraSyta dalyje ,,Akademinis
personalas‘). Akivaizdu, kad déstytojy, turin¢iy verté¢jo kvalifikacija, skaiius yra per mazas



siekiant uztikrinti studijy rezultatus. Vizito metu paaiskéjo, kad mokyklos bibliotekoje yra labai
mazai vadovéliy, knygy ir periodiniy leidiniy, susijusiy su vertimu rastu ir Zodziu. Jy akivaizdziai
yra per mazai, kad biity galima rengti profesionalius vertéjus raStu ir zodziu. Be to, vienas i$
svarbiausiy argumenty, susijusiy su studijy rezultaty jgyvendinimu, yra absolventy profesiné veikla.
Studentai aiskiai teigé, kad stokoja profesiniy geb¢jimy ir todél neketina dirbti vertimo rinkoje.
Eksperty grupé néra jsitikinusi, kad studijy programa pakankamai uztikrina studijy rezultaty
jgyvendinimg ir aukstos kvalifikacijos vertéjy rengima.

Sis kategoridkai ir neabejotinai iSdéstytas vertinimas aiSkiai parodo, kad programa neatitinka
profesinio bakalauro teisinio reglamentavimo. Lietuvos studijy pakopy apraSo 2 priede — Pirmosios
studijy pakopos studijy rezultaty apraSymo rubrikoje ,,Asmeniniai gebéjimai® teigiama, kad
»profesinis bakalauras geba savarankiskai mokytis savo profesinés veiklos srityje. Suvokia
moraling atsakomybe uz savo veiklos ir jos rezultaty poveikj visuomenei, ekonominei, kultiirinei
raidai, gerovei ir aplinkai“. Studentai pabrézé, kad $io gebéjimo triiksta. Be to, rubrikoje ,,Zinios, jy
taikymas* teigiama, kad pirmosios pakopos profesinis bakalauras turi buti jgijes: ,,Praktinj veiklos
srities iSmanymgq suteikiancios naujausiais atradimais grindziamos profesinés veiklos Zinios, kurias
gebama taikyti nustatant ir sprendziant kompleksines konkrecias ar abstrakcias veiklos srities
problemas*; tiek déstytojy, tiek studenty priémimas j profesinio bakalauro programag Kolpingo
kolegijoje neatitinka abiejy pirmiau nurodyty teisiniy reikalavimy.

2.2. Programos sandara

SS 2.2.1 skyriuje pateiktame programos apraSe nurodyta, ir tai paaiSkéjo vizito metu, kad
programos sandara, kuria paremtas vertimo profesinio bakalauro laipsnis, i§ esmés sudaryta taip,
kad suteikty studentams geb¢jimus dirbti profesionaliais vertéjais tiek vertimo rastu (su rasSytiniais
tekstais), tiek vertimo Zodziu (su sakytine kalba) srityse. Siandienos nacionalingje ir tarptautinéje
vertéjy rastu ir zodZiu darbo rinkoje i§ absolventy reikalaujama tokiy gebéjimy, kaip itin auksto
lygio sakytinés ir raSytinés angly kalbos zinios, tam tikros srities specializacija (techninis,
mokslinis, ekonominis, teisinis vertimas ir t. t.) bei puikiis gebéjimai naudotis tinkamomis vertimo
technologijomis, — Sie gebéjimai apibrézia ,,profesionalaus® vertéjo sgvoka, kuri yra vartojama
programos studijy rezultatuose. Numatomus vertéjy rastu ir zodziu geb¢jimus reglamentuoja
tarptautiniai standartai, pavyzdziui, EN15038:2006 (kuris reglamentavo profesija suvestinés
rengimo metu) ir naujausias §io standarto pakeitimas — ISO 17100:2015 standartas. Atsizvelgiant |
tai, kaip programa vykdoma dabar ir kokia yra jos sandara, vertimo profesinio bakalauro studijy
turinys neturi nuoseklios struktiiros, kad biity galima pasiekti $iy studijy rezultatus. ISnagrinéjusi SS
dokumentus ir duomenis, gautus susitikimy su vadovybe, déstytojais, studentais, absolventais metu,
eksperty grupé nustaté, kad studijy turinys nepasizymi pedagogine darna (pavyzdziui, né vienas
déstytojas per paskaitas nenaudoja vertimo technologijy; néra né¢ vienos licencijos naudoti vertimy
atminties programas; dabartiniai studentai ir absolventai net neskatinami ieskoti informacijos apie
tokias technologijas; néra nuoseklaus vertimo Zodziu rengimo — jo mokoma specialiai Siam tikslui
organizuojamy konferencijy metu). Todél eksperty grupé daro iSvada, kad studijy turinys neatitinka
teisiniy reikalavimy, nes tik keli netinkami déstomi moduliai (Vertimas I, I, III, IV) yra aiskiai
skirti studenty vertimo rastu ir Zodziu kompetencijoms ugdyti. Toliau pateikiamoje medZziagoje
nurodoma, kodeél studijy turinys neatspindi logiSkos moduliy sekos, kuri reikalinga, kad biity
matoma akivaizdi studenty mokymosi paZanga ir 1§ kalbos specialisty jie tapty profesionaliais
vertéjais. Studijy turinyje visiSkai neatsispindi profesionaliy vertéjy zodziu rengimas. D¢l ribotos
studijy turinio apimties ir esminiy pedagoginiy spragy déstytojai negali padéti studentams siekti
studijy rezultaty, tod¢él programa neatitinka standarto ir minimaliy teisiniy reikalavimy. Ypac



studijy turiniui triksta tinkamos moduliy iSdéstymo struktiiros, kad biity galima siekti reikalingy
profesiniy studijy rezultaty, kurie, kaip aiSkiai paZymeéta, yra itin svarbis studentams, ketinantiems
studijuoti §ig programg (nuo 5.1 iki 7.3). Studijy dalykai yra netolygiai paskirstyti; néra sisteminio
mokymosi progreso pradedant nuo paprastesniy vertimo uzduoCiy ir pereinant prie sudétingy
specializuoto tam tikros srities vertimo uzduociy — tam yra skirti tik du pasirenkamieji vertimo
specializacijos dalykai (Ekonominés kalbos vertimas arba Teisinés kalbos vertimas), kuriy apimtis
yra 9 ECTS kreditai. Moduliy aprasai atskleidzia, kad pirmo kurso moduliy turinys ir numatyti
geb¢jimai skiriasi nuo antrame ir treCiame kurse déstomy moduliy tiek kokybe, tiek iSsamumu.
Neéra aiskiai apibrézta pazangos pradedant nuo jvado | mokslg. Tokio nenuoseklaus studijy turinio
organizavimo pavyzdys atsiskleidzia skaitant pagrindinius bendruosius Vertimo I, Vertimo II ir
Vertimo III (ekonominis arba teisinis) studijy rezultaty apraSus; Sie moduliai neatspindi jokios
progresinés kompetencijy ir specializacijos pazangos ir painioja terminologijos kompetencijas su
vertimo kompetencijomis. IS pradziy ugdomas gebéjimas ,teisingai suprasti veriamg tekstg ir
identifikuoti vertimo stiliy* (Vertimas I), véliau ugdomas gebé¢jimas ,tinkamai suprasti tekstg ir
identifikuoti vertimo stiliy“ (Vertimas II), galiausiai ugdomi pasirenkamieji specializacijos
geb¢jimai (Ekonominés kalbos vertime pateiktas toks gebé¢jimas kaip ,,gebéti atpazinti originalo
kalboje vartojamus ekonomikos terminus ir juos tiksliai i§versti“ — ¢ia painiojami leksikografijos ir
terminologijos gebéjimai su vertimo gebéjimu: ,,Gebéti atpazinti originalo kalboje vartojamus
teisinius terminus ir juos tiksliai iSversti®). Progresinis moduliy sudétingumo did¢jimas ir
sunkéjimas yra auksStojo mokslo sektoriuje rengiamy profesionaliy vertéjy rastu ir zodziu pamatas.
Be to, nei susitikimy metu, nei i$ pateikty dokumenty ekspertai negaléjo suprasti, ar vertimo zodziu
déstymas yra orientuotas ] sinchroninj ar nuosekly vertima, konferencijy vertima, ar i vertima
socialiniy paslaugy sferoje. Siy vertimo Zodziu rusiy skirtumai yra negindijamai aiskiai pateikti
pedagoginéje vertéjy zodziu rengimo literatiiroje; vertimo ZodZiu rusiy atskyrimas yra aiskus, nes
gebéjimai ir su jais susije studijy rezultatai skiriasi i§ esmés. Moduliy (juose apie vertima zodziu
nekalbama konkreciai, ,,vertimas Zodziu* pateikiamas kaip bendriné sgvoka) analiz¢ ir interviu su
déstytojais ir programos vadovais leido iSorés eksperty grupei suprasti, kad né vienas i§ jy negaléjo
aiSkiai atsakyti | klausimg apie vertéjy zodziu rengimg ir kokios riiSies vertimo Zodziu mokymas
buvo vykdomas (sinchroninis, nuoseklus, vertimas socialiniy paslaugy sferoje ar konferencijy
vertimas). Programos sandaroje pateikiamas vertimo zodziu dalykas neparemtas jokiomis
profesionaliomis ar akademinémis ziniomis, o tik nereguliariai (,,vieng karta per metus®)
organizuojamomis mokomosiomis konferencijomis. Vertinimo metu i§ 36 galimy pasirinkti
moduliy, apimanciy ir 5 praktikas pas perspektyvius darbdavius ar socialinius partnerius, kurie
nebitinai uzsiima veikla vertimo sektoriuje, tik 4 moduliai (27 ECTS i§ 180 ECTS) yra skirti
vertimui: tik 15 procenty vertimo profesinio bakalauro moduliy yra akivaizdziai skirti vertimo
procesams, procediiroms, taktikai nagrinéti ir vertéjams rengti. Prag¢jus keliems ménesiams po SS
vertinimo ir eksperty vizito ] auks$tajag mokykla, eksperty grupei buvo pateikti keturiy (4) papildomy
moduliy aprasai, kurie toliau bus i§samiau aptariami; Sie moduliai galéty papildyti déstyma ateityje,
bet ne tuomet, kai buvo atlickamas vertinimas. Sie moduliai sudaryty 18 papildomy ECTS kredity.
Reikia pabrézti, kad i§ Siy moduliy apraSymy neaiSku, ar jie yra pagrindiniai, privalomieji, ar
pasirenkamieji moduliai. Studentai turi galimybe isklausyti tik du modulius, susijusius konkreciai
su vertimu raStu (Vertimas I, Vertimas II) ir vieng modulj, skirta vertimui Zodziu (Vertimas IV); Sie
moduliai yra privalomieji (18 ECTS). Pagal studijy turinj studentai taip pat gali isSklausyti
papildomy 9 kredity modulius, skirtus specializacijos pasirenkamiesiems dalykams (Sie dalykai 6
priede néra pateikiami kaip Vertimas III; jie vadinami Teisinés kalbos vertimas arba Ekonominés
kalbos vertimas). Sie du papildomus 9 kreditus suteikiantys moduliai neatitinka studijy lygio ir néra



aiSkaus laipsniSko peréjimo nuo Vertimo I modulio iki Vertimo IV modulio; netgi prieSingai —
pastarasis modulis susijgs su visai kitais geb¢jimais, kurie reikalingi vertéjams rengti Zodziu ir
kuriuos vertimo ZodZziu bakalauro programos ugdo visus trejus metus nuo pirmo iki tre¢io / ketvirto
kurso (priklauso nuo aukstosios mokyklos). Vizito metu studentai, déstytojai ir vadovybé patvirtino,
kad studentai praktiSkai rengiami versti zodziu ,,vieng karta per metus®; déstytojai sutiko, kad jy
absolventai negalés dirbti vertéjais zodziu, taCiau tai, kad jie profesijai ,,juos parengia
psichologiskai“ — gana nejprastas pozitris tokiame studijy kontekste ir neatitinka Siuolaikinés
vertéjy zodziu rengimo literatiiros. Teigiant, kad tik 1 1§ 4 vertimo moduliy yra skirtas studentams
supazindinti su neapibrézta vertimo zodziu forma — nors aukstoji mokykla turi puikig materialigjg
baze¢ rengti vertéjus zodziu, taciau neturi né vieno déstytojo, kuris biity kvalifikuotas konferencijy
vert¢jas — bendras kredity, skirty vertimui rastu, skaicius tesudaro 10 procenty visy ECTS kredity.
Tokia studenty rengimo sistema neatitinka Sios raisies studijy. Pateikti papildomi 2014-2015 m.
atnaujinty moduliy dokumentai, kuriy specialiai paprasyta vizito metu; eksperty grupé taip gavo
keturiy moduliy apraSus: vienas pavadinimu ,, Tarpkultiiriné komunikacija“ (4 ECTS kreditai), kitas
— ,Retorika® (4 ECTS kreditai), dar vienas — ,,Dalykinés angly kalbos teorija“ (6 ECTS kreditai) ir
ketvirtasis — ,,Vertimo teorija®“ (4 ECTS kreditai). N¢ vienas i$ $iy moduliy néra susij¢s su didesniu
Sios programos vertimo gebéjimy, profesiniy vertimo kompetencijy patobulinimu ar papildomu
vertimo zodziu déstymu. Kadangi Sie moduliai bus déstomi ateityje, galima tik spéti, ar dél jy
pagerés programos vykdymas. Greiciausiai ,,Tarpkultiriné komunikacija®, ,,Retorika®, ,,Dalykinés
angly kalbos teorija® pagerins §io profesinio bakalauro laipsnio verslo angly kalbos dalj. Visiskai
neaisku, kaip jie padés tobulinti vertéjy rastu ir zodziu rengima; be to, Sie moduliai nebuvo jtraukti j
programg jos vertinimo metu. Eksperty grupé negali jvertinti $iy moduliy poveikio ateiciai, nes jy
apraSai pateikti be konteksto ir nuorody. Tiesg sakant, Sie moduliai atskleidzia, kad pagrindiniy
programos studijy rezultaty poky¢iai bus minimaliai reikSmingi, nes jie nepadidina kredity, skirty
profesiniam vertéjy rastu ir zodziu rengimui, skaiciaus. Moduliy turinys ir déstymo metodai
neatitinka reikalavimy, leidzianciy studentams suteikti vertimo profesinio bakalauro diplomg. Nors
programa yra orientuota ] ES teisés aktus ir vertimo rinka, ji nesuteikia absolventams galimybiy
pasiekti studijy rezultatus, kurie yra profesinés karjeros tiek Lietuvoje, tieck Europoje pamatas.
Kalbant apie vertimg zodzZiu, studijy turinys neturi pakankamai moduliy, kurie biity tinkami vertimo
zodziu gebéjimams ugdyti; jau savaime §i spraga daro Siuos studijy rezultatus niekinius: nuo 5.1 iki
5.3 ir 6.4. Vizito metu eksperty grupé paprasé¢ déstytojy daugiau papasakoti apie vertimo ZodZiu
moduliy vykdyma; buvo paaiSkinta, kad vieng karta per metus pareiSke norag studentai gali
,Seseliuoti déstytoja, kuris veria Zodziu kasmetinés Kolegijos konferencijos metu. ,,Ses¢liavimas®
tesudaro nedidele vertimo Zodziu mokymo dalj; tam, kad studentai tapty profesionaliais vert¢jais
zodziu, reikia intensyviai mokytis kasdien arba kas savaitg. Tod¢l eksperty grupé daro iSvada, kad
vertimo ZodZiu mokymo metodai neturi sistemos; jie néra paremti pripaZintomis pedagoginémis
rekomendacijomis, kurios numato, kad vertimo Zodziu mokymas turi biiti grindZiamas per paskaitas
ir individualiai atliekamais pratimais bei praktika. Vertimo raStu déstymo metodai yra pasen¢ ir
nenumatyta jokios technologijy pagalbos vert¢jams rastu, nors technologijy naudojimas yra
profesinés veiklos dalis. Todél pagal dabartinius modulius studentai taip pat neturi galimybés
pasiekti 6.2, 7.1 ir 7.2 studijy rezultaty. Dél pirmiau iSvardyty priezasCiy, nedidelio vertimo
moduliy skaiciaus ir jvairovés, netinkamai apibrézto vertimo rastu ir Zodziu moduliy turinio, dél to,
kad néra ugdoma vertimo technologijy kompetencija bei néra aiskiai apibrézta itin svarbi takoskyra
tarp vertimo raStu ir Zodziu, programa negali pakankamai uztikrinti, kad bus pasiekti studijy
rezultatai. Programos turinys, siejamas su vertimu rastu ir Zodziu, neatspindi naujausiy vertimo
srities mokslo, meno ir technologijy pasiekimy. Vizito metu eksperty grupé patvirtino nuomone,



kad naudojamos tik demonstracinés profesionaliy vertimo technologijy versijos ir né vienas
déstytojas neturi kompetencijos integruoti tokiy svarbiy elementy i programos turinj. Ir moduliy
pasiskirstymas programoje, ir studenty baigiamyjy darby pavyzdziai (tik nedaugelis darby temy yra
susije su vertimu rastu ir Sie naudoja pasenusius Saltinius) aiSkiai atskleidzia, kad programos
déstytojai ir vadovybé néra susipazing su Siuolaikinémis diskusijomis dél profesiniy kompetencijy ir
vertéjy geb&jimy (aprasytomis Europos standartuose ir aptariamomis vertimo pedagoginéje
medziagoje nuo 1995 m. iki 2015 m.). Didelés spragos yra ribotos apimties vertimo rastu ir vertimo
zodziu sriciy déstymas, kuris galéty sudaryti 3540 procenty ECTS kredity, ir tai, kad truksta
vertimo technologiju mokymo. Siy priezas¢iy pakanka teigti, kad programos tokia vertimo rastu ir
zodziu déstymo pedagogika yra pasenusi ir netinkama profesionaliems vertéjams rengti. Studijy
turinys turi buti reorganizuotas ir paremtas Siuolaikine vertéjy rengimo literatlira ir vertimo
pedagogika; aktyviai besidomintis vertimo raStu ir zodziu moksline literattira, turintis profesinés
patirties Sioje srityje déstytojas turi dalyvauti sudarant programg ar bent jau konsultuoti dél bendros
moduliy pusiausvyros ir pasiskirstymo. Be to, jei vadovybé ketina jtraukti vertimo Zodziu mokyma |
studijy turinj, kad biity galima pakelti vertimo raStu ir ZodZiu déstymo lygj, reikia sudaryti tam
skirtus du modulius ir perrasyti visg studijy turinj.

2.3. Personalas

Studijy programos déstytojy kvalifikacija atitinka pacius minimaliausius teisinius reikalavimus,
taikomus profesinio bakalauro studijy programai. Zvelgiant giliau akivaizdu, kad déstytojy
kvalifikacija neuztikrina studijy rezultaty pasiekimo; déstytojai turi jvairiy sri¢iy kvalifikacija,
pavyzdziui, teologijos, filosofijos, vadybos ir tarptautiniy santykiy, ir tik vienas déstytojas tikina
turjs formalig vertimo rastu kvalifikacijg (tai buvo paminéta susitikimo su déstytojais metu, bet ne
gyvenimo apraSyme); kalbant apie vertimg Zodziu, vienas déstytojas teigé, kad vertimo zodziu
kompetencija igijo labiau atsitiktiniu biidu, nei specialiai to mokési; apskritai eksperty grupei
pasirodé¢, kad vertimas néra vienas i§ Kolpingo kolegijos déstytojy akademiniy interesy. IS pateikto
déstytojy saraSo (ty, kurie désto pagrindinius bakalauro dalykus) matyti, kad visi déstytojai turi
filologijos mokslo laipsnj (bakalauro, magistro arba daktaro). ISnaSoje teigiama, kad Lietuvoje
nebuvo galimybiy gauti vertimo mokslo laipsnio, iki Salis atgavo nepriklausomybeg, taciau turint
omenyje tai, kad nuo nepriklausomybés atgavimo jau pra¢jo 26 metai, Sis argumentas nepagrijstas ir
programoje turéty déstyti bent keli déstytojai, turintys tinkama vertimo mokslo laipsnj. Vizito metu
eksperty grupei pasirodeé, kad déstytojai nieko neiSmano apie technologijy pazangg ir nemato
bitinybés naudoti vertimo technologijy paskaity metu; jie yra labai maZai susipaZing¢ su vertimo
technologijomis (taip pat ir studentai); susitikimo metu dalyvave déstytojai neZinojo, kas yra
vertimo atmintis, ir labai menkai jsivaizdavo, kokios yra SDL Trados — standartinés rinkos
programinés jrangos — funkcijos ir vaidmuo. Pats déstytojy skaiCius yra pakankamas, kad bty
galima pasiekti studijy rezultatus, ypa¢ turint omenyje tai, kad studenty yra mazai; ta¢iau susitikimo
metu dalyvave déstytojai eksperty grupei parode¢, kad jie néra tikri, kad bus galima pasiekti studijy
rezultatus ir studentai galés dirbti vertimo raStu ir zodziu srityse; socialiniai partneriai taip pat
atskleide, kad jie nenori jdarbinti absolventy vertéjais rastu ir Zodziu, nes nemano, kad absolventai
galés teikti Sio darbo standartus atitinkancias paslaugas. Per susitikimg su absolventais buvo
atskleista, kad daug daugiau baigusiyjy Sias studijas dirba ne vertimo rinkoje (viena absolventé
kalb¢jo, kad dirba restorane). Déstytojy kaita nedidel¢; programos jgyvendinimas uztikrinamas.

Si aukstojo mokslo institucija sudaro tam tikras déstytojy profesinio tobuléjimo salygas, kad bty
galima vykdyti programa, taciau Sios salygos turéty biti geresnés; déstytojai gauna finansavima,



skirta profesiniam tobul¢jimui, bet finansuojama suma skiriasi atsizvelgiant j déstytojg ir, kaip
paaiskéjo vizito metu, néra jokios formalios motyvacijos didinimo sistemos.

ISnagrinéje déstytojy gyvenimo apraSymus, ekspertai daro iSvada, kad programos déstytojai
tiesiogiai nedalyvauja su vertinama programa susijusiuose moksliniuose tyrimuose; moksliniy
tyrimy rezultatai nejspudingi, ypac taikomosiose srityse. Visi déstytojai dirba ne visu etatu
(informacija pateikta kartu su déstytojy sgrasu ir tai pasitvirtino vizito metu). Kadangi dauguma turi
kita darba, todél neatrodo, kad jie bty labai jsitrauke j darbg ir veikla Sioje mokykloje. Vizito metu
ekspertai pazyméjo, kad déstytojai néra prisiriS¢ ar atsidave Siai mokyklai, nes daznu atveju aiSkiai
nezinojo, kokie yra mokyklos vidaus reikalai.

2.4. Materialieji iStekliai

Studijoms skirtos auditorijos tiek dydziu, tiek kokybe atitinka standartus. Kaip teigiama SS
suvestin¢je ir kaip paaisSkéjo vizito metu, visos auditorijos naujame kolegijos pastate turi naujg
jranga, tod¢l pagrindiniai déstymo ir mokymosi jrenginiai, pavyzdziui, kompiuteriai, projektoriai ir
baziné programin¢ jranga, tiek kiekiu, tiek kokybe atitinka standartus. Savianalizés suvestingje
teigiama, kad kolegijos kompiuteriy auditorijose yra 43 kompiuteriai, skirti mokymuisi; informacija
vizito metu pasitvirtino. Kompiuteriuose jdiegta ,,Windows 7 ir ,Microsoft Office 2010%
programiné jranga. SS nurodoma, kad dviejose auditorijose esaniuose 43 kompiuteriuose yra
idiegtos STEKO ir KONTOS apskaitos programinés jrangos, taciau jos nenaudingos vertéjams
raStu ir ZodZiu rengti. SS nurodytos sumos, kasmet skiriamos naujai programinei jrangai jsigyti ir
bibliotekos fondams atnaujinti, taciau SS nepasakyta, kas konkreCiai jsigyta profesionaliems
vertéjams rastu ir ZodZiu rengti. Vizito metu ekspertai nustaté, kad vienintel¢ naujai jsigyta knyga
vertimo tematika yra Liongino Paztsio ,,Kalba ir vertimas®. Be to, i§ SS matyti, kad i§ tikryjy
turima programiné jranga padeda ugdyti tik pacius pagrindinius vertimo gebéjimus. Pavyzdziui,
mokykla turi 18 ANGLONO zodyno licencijy ir 18 ,,Tildés biuro*“ zodyno licencijy; jie yra
naudingi, taciau $iy Zodyny nepakanka profesionaliems vertéjams rengti rastu ir Zodziu. Per interviu
déstytojai teige, kad mokykla neseniai | kompiuterius atsisiunt¢ demonstracines TRADOS versijas
blisimiems vertéjams rengti, taciau tiek déstytojai, tiek studentai pokalbiy metu atskleide, kad
mokykla kol kas nenaudojo net demonstraciniy versijy. Todél eksperty grupé daro iSvada, kad
déstymo ir mokymosi programinés jrangos nepakanka profesionaliems vert¢jams rengti. Per
interviu su dviem socialiniais dalininkais, kurie atéjo j susitikimg su eksperty grupe, paaiskejo, kad
Si auksStojo mokslo institucija neturi jokiy ilgalaikiy susitarimy d¢l studenty praktikos, pavyzdziui,
sutarCiy del profesinés praktikos atlikimo. Vienas socialinis partneris aiskiai pareiske, kad ] juos
Siemet niekas net nesikreipé priimti studentus praktikai. Interviu su studentais, socialiniais
partneriais ir déstytojais parod¢, kad i§ studenty tikimasi, kad jie patys parodys iniciatyva ir susiras
vietas atlikti praktika, ir tik jei jiems patiems to padaryti nepavyksta, mokykla pasiiilo atlikti
praktika pas vieng i§ dviejy socialiniy partneriy — leidykloje ,,Obuolys® arba Kauno miesto
savivaldybéje; daugiau socialiniy partneriy, i§ kuriy studentai galéty rinktis, néra. Patys studentai
teige, kad jie tikisi atlikti praktika leidykloje ,,Obuolys* — vienoje 1§ dviejy galimy viety praktikai
atlikti. Eksperty grupé rekomenduoja iSplésti socialiniy partneriy ir praktikos atlikimo viety tinkla
tam, kad bity galima uZtikrinti tinkamg praktin} blisimy profesionaliy vertéjy rastu ir ZodZiu
rengima.

IS pateiktos SS (2.4.4 punktas, 2.4.5 punktas ir 4 lentelé, esanti 20 p.) susidaro jspudis, kad mokykla
uztikrina tinkama prieiga prie mokomosios medziagos (vadovéliy, knygy, periodiniy leidiniy,
duomeny baziy), nes SS nurodyta, kad 2014 m. buvo isleisti 4767 LTL bibliotekos fondams
atnaujinti. Nepaisant to, kad nei studentai, nei déstytojai dél mokomosios medziagos nusiskundimy



neturéjo, vizito metu ekspertai pamaté, kad mokyklos biblioteka yra nedidelé ir kad i$ joje esanCiy
vadoveliy, knygy ir periodiniy leidiniy tik labai mazas skaiius yra susijes su vertimo rastu ir zodziu
tematika. Eksperty grupé mano, kad tiek mokomosios medziagos aiSkiai nepakanka profesionaliems
vertéjams rengti raStu ir Zodziu. SS nurodyta, kiek kasmet yra skiriama naujoms knygoms jsigyti;
pavyzdziui, 2014 m. mokykla iSleido net 4768 LTL naujoms knygoms, taciau pastaruoju metu buvo
jsigyta tik viena su vertimu susijusi knyga (minétoji Liongino Paziisio ,Kalba ir vertimas®).
Pokalbiy metu tiek studentai, tiek déstytojai teigé, kad mieliau renkasi elektronines knygas ir kad
mokykla net pradé¢jo mokyti, kaip naudotis elektroninémis duomeny bazémis, taciau studentai
negaléjo nurodyti jokiy konkreCiy elektroniniy Saltiniy pavadinimy, kurie biity naudingi
profesionaliems vertéjams rengti rastu ir zodziu.

Be to, SS nurodyta, kad 2014 m. buvo iSleisti net 13 704 LTL kompiuteriy programinei ir techninei
jrangai jsigyti, taCiau vizito ir interviu su déstytojais metu ekspertai pamaté, kad né kiek nebuvo
iSleista profesionaliai vertimo programinei jrangai jsigyti , be kurios nejmanoma apsieiti norint
rengti profesionalius vertéjus rastu. Kadangi, kaip paaiskéjo vizito ir susitikimo su studentais metu,
visos licencijos programinés jrangos, pavyzdziui, TRADOS, mokykla vis dar neturi ir netgi
nenaudojama Sios programos demonstraciné versija, ekspertai daro i$vada, kad tai yra negin¢ijamas
profesionaliy vertéjy rastu rengimo trikumas.

Vizito metu paaiskéjo, kad aukstoji mokykla turi sinchroninio vertimo jrangg, skirtg
profesionaliems vertéjams zodziu rengti, ir tai yra pagirtina. Taciau, kaip teigé studentai ir
déstytojai, $i jranga naudojama tik kelis kartus per metus praktiniam programos studenty mokymui;
ekspertai mano, kad to aiskiai nepakanka profesionaliems vertéjams rengti Zodziu.

2.5. Studijy eiga ir jos vertinimas

Kalbant apie priémimo reikalavimy pagristuma, eksperty grupé turi abejoniy dél proceso ir
rezultaty. Savianalizés suvestinéje pateikta lentelé ,,Stojanéiyjy konkursiniai balai® (5 lentelé, p. 21)
patvirtina fakta, kad Kolegija neturi privilegijos pasirinkti studenty ir kad studijuoti $ig programa
priitmami beveik visi stojantieji. Be to, priimamy studenty bendrosios Zinios yra gana skirtingos.
Savianalizés suvestinéje tvirtinama, jog néra specialiy priémimo ] §ig studijy programg reikalavimy.
Kolegija atsizvelgia j vidurinio iSsilavinimo rezultatus ir galimy studenty motyvacija. Remiantis
savianalizés suvestingje (5 lentele, p. 21) pateiktais duomenimis, stojanciyjy i studijy programa
Verslo angly kalba skai€ius padidéjo nuo septyniy 2013 metais iki dvylikos 2014 metais. Studentai
patvirtino, kad informacija apie $ig studijy programa, pavyzdZiui, programos aprasg ir priémimo
reikalavimus, galima rasti Kolegijos interneto svetaingje.

Kalbant apie tai, kiek studijy proceso organizavimas uZtikrina tinkamg programos vykdymg ir
numatomy studijy rezultaty pasiekimo tikimybe, informacija apie studijy eiga, pavyzdziui, studijy
kalendorius, paskaity ir egzaminy sesijy tvarkaraS¢iai, galimybés tam tikrg laikg studijuoti
uzsienyje, mokes¢iai uz moksla, studenty stipendijos, studijy finansavimas, vieSai skelbiami
interneto svetainéje arba Moodle sistemoje. Per susitikimg su studentais ir déstytojais buvo
patvirtinta, kad studentai dalyvauja Sios studijy programos tobulinimo procese, o programos
vadovai, atrodo, visada noriai iSklauso studenty pastabas, pasitilymus ir palaiko grjztamajj rysj
(pvz., studentai pageidavo, kad biity déstoma ispany kalba). Apskritai studentai nepareiské rimty
skundy dél studijy, taciau trukumai buvo paminéti. Studenty nuomone, per mazai valandy skiriama
praktikai (studentams reikia daugiau vertimo praktikos), triksta vertimo déstytojy. Ekspertai
rekomenduoja padidinti angly kalba déstomy moduliy skai¢iy (pirmo kurso studentams angly kalba
déstomi tik du moduliai 1§ SeSiy, antro kurso studentams angly kalba déstoma pus¢ moduliy).
Studentai pritaré tam, kad daugiau dalyky galéty biiti déstoma angly kalba, nes tai yra verslo angly



kalbos studijy programa. Be to, nepakankamai naudojamasi vertimo priemonémis — studentai
pageidauja, kad buty daugiau mokoma praktiskai jomis naudotis. Eksperty grupé primygtinai
reikalauja padidinti angly kalba déstomy moduliy skaiciy ir apsvarstyti galimybe daugiau naudotis
vertimo priemonémis, nes apskritai atrodo, kad studijy procesas tik i§ dalies uztikrina studijy
rezultaty pasiekima.

Eksperty grupé svarsté, kiek studentai yra skatinami dalyvauti moksliniy tyrimy, meno ir mokslo
taikomojoje veikloje. Savianalizés suvestinéje nurodyta, kad studentai turi galimybe stiprinti
geb¢jimus taikomyjy moksliniy tyrimy srityje dalyvaudami Kolegijos organizuojamoje meting¢je
konferencijoje ir kituose projektuose (p. 22). Studijy programos Verslo angly kalba Sstudentai turi
galimybe dalyvauti moksliniy tyrimy ir mokslo taikomojoje veikloje (pvz., 2014 m. gruodzio mén.
Sios studijy programos studentai aktyviai dalyvavo seminare, kurj Kolegija surengé kartu su LR
Uzsienio reikaly ministerija; studentai aktyviai dalyvavo Kolegijos organizuotame imitaciniame
seminare ,,Mes esame Europos Sajungos Taryba“ ir t.t.). Per vizita administracija ir studentai
patvirtino, kad studentai turi galimybe dalyvauti Kolegijos organizuojamoje metinéje
konferencijoje. Savianalizés suvestingje tvirtinama, kad per paskutiniuosius penkerius akademinius
metus vidutiniSkai 10 procenty studijy programos Verslo angly kalba studenty rengé straipsnius ir
(arba) prezentacijas praktinéms mokslo konferencijoms. Taigi studentai, atrodo, yra skatinami
dalyvauti jvairiuose renginiuose (Lietuvos Kolpingo draugijos Lietuvoje ir uzsienyje
organizuojamose studenty konferencijose, seminaruose), o kelionés iSlaidas padengia Kolpingo
kolegija. Taciau eksperty grupé mano, kad reikia smarkiai stiprinti studenty dalyvavima moksliniy
tyrimy, meno ir mokslo taikomojoje veikloje, kadangi nepakanka dalyvauti viename metiniame
Salyje vykstanCiame renginyje, ,.SeSé¢liuojant™ déstytoja, zodziu verciant] konferencijos dalis, ir
daugeliui studenty turéty biti suteikta daugiau iSoriniy galimybiy, kurios turéty biiti remiamos.

D¢l studenty galimybiy dalyvauti studenty judumo programose savianalizés suvestin¢je raSoma, jog
Sios programos studentai tokias galimybes turi. Kolpingo kolegija kiekvienais mokslo metais
suteikia 4-5 studentams galimybe studijuoti ir atlikti praktika pagal Erasmus studenty mainy
programa. Studijy programos Verslo angly kalba studentai Sia galimybe pasinaudoja. Studenty,
turindiy galimybe dalyvauti Erasmus studenty judumo veikloje, skai¢iy nustato Svietimo mainy
paramos fondas remdamasis skaiciavimais — Kolpingo kolegijos studenty skaiius palyginamas su
kitose Lietuvos aukstosiose mokyklose besimokanéiy studenty skai¢iumi. Pagal Erasmus mainy
programg ] uzsienj iSvykusiy studenty skaicius didéjo nuo nulio 2011-2013 m. iki dviejy studenty
2014 m. ir keturiy — 2015 m., ir tai yra Zingsnis teisinga kryptimi siekiant stiprinti mainy programa.
Be to, Kolegija pasiras¢ dviSalius susitarimus dél studenty judumo su Verslo angly kalbos
akademija (Danija), Vakary universitetu (Svedija), Suleymano Demirelio universitetu (Turkija);
pasiraSyti susitarimai su Malta ir Vokietija atveria studentams kelig ir j Sias Salis. Eksperty grupe
mano, kad susitarimy su uzsienio aukStosiomis mokyklomis pasiraSyta nedaug, ir rekomenduoja jy
pasirasyti daugiau.

Akademing ir socialinés parama, kurig Kolpingo kolegijos studentams suteikia §i auks$toji mokykla,
atrodo, yra pakankama. Per vizita paaiskéjo, kad  studijy procesa yra integruota Moodle sistema
(pvz., kai kuri per studijas naudojama medziaga yra pricinama Moodle aplinkoje). Studentai teikia
griztamajj ry$}, ir organizuojamos diskusijos. Pakeitimai atlieckami atsizvelgiant j studenty pastabas.
Studentai turi galimybe susikurti individualig studijy programg. Be to, studentai pazymejo, kad
déstytojai stengiasi padéti visada ir visais klausimais (pvz., studentai saké, kad jie gali nevarzomai
pasidalyti savo nuomone apie tai, kas jiems Sioje studijy programoje patinka ir (arba) nepatinka, ir
tai atitinkami pakei¢iama). Teikiama socialiné ir materialin¢ pagalba (naslai¢iams ir asmenims i$
socialiai remiamy $eimy, taip pat aktyviems ir labai gerai besimokantiems studentams skiriama



steigéjo stipendija, ir t.t.). Be to, studenty prasSymu gali biiti pratestas mokes¢io uz moksla
mokéjimo terminas. O kad studentams biity lengviau prisitaikyti prie Kolegijos aplinkos, programos
Verslo angly kalba studentams skiriami mentoriai (déstytojas ir studentas). Pagaliau Kolpingo
kolegija yra sudariusi sutartj su Aleksandro Stulginskio universitetu, Vilniaus kooperacijos
kolegijos Kauno skyriumi ir Kauno technologijos universitetu dél bendrabu¢iy nuomos — taigi
prireikus studentai gali prasyti bendrabucio. Informacija apie akademing ir socialing paramg yra
aiski ir vieSai skelbiama (interneto svetainéje arba Kolegijoje).

De¢l studenty veiklos rezultaty vertinimo sistemos aiSkumo, tinkamumo ir vieSo skelbimo eksperty
grupé suzinojo, kad galutinj rezultatg sudaro daugelis duomeny (lankomumas, aktyvumas, tarpiniai
atsiskaitymai namy darbai, egzaminas), kurie renkami per visg semestrg. Informacija apie vertinima
pateikiama kiekvieno kurso pradzioje, ja galima rasti ir Moodle aplinkoje. Studentai per susitikima
patvirtino, kad kiekvieno kurso pradzioje yra supazindinami su vertinimo kriterijais ir metodais.
Studentams teikiamas griztamasis rySys apie jy pazangg. Taciau ekspertai néra jsitikine, kad Sioje
programoje numatomi studijy rezultatai yra aiSkiai susij¢ su vertinimo metodais (kadangi studentai
nelaiko egzaminy zodziu, bet pagal Sig programg rengiami vertéjai zodziu; be to, absolventai
nemano, kad pabaige studijas gali vertéjauti Zodziu), tad rekomenduoja, jog vadovybé ir déstytojai
toliau nagrinéty $j klausima.

D¢l klausimo, ar daugelio absolventy profesiné veikla tenkina programos teikéjy lukescius, Sios
studijy programos vadovai tvirtino, kad prie§ pradedant vykdyti programg jie iSnagriné¢jo padétj
darbo rinkoje ir Vilniaus universiteto atlikty moksliniy tyrimy rezultatus. Buvo padaryta iSvada, kad
yra poreikis studijy programai Verslo angly kalba, pagal kurig buty galima ne tik studijuoti Sig
kalba, bet ir rengti vertéjus ZodZiu. Per penkerius metus $ig studijy programa baigé 40 studenty. Jos
absolventai saké, kad yra patenkinti Sios programos studijomis, ir pareiSké, kad nieko nereikia
tobulinti. Kadangi pagal §ig programg rengiami vertéjai ZodZiu, studenty buvo klausiama, ar jie
noréty dirbti vertéjais Zodziu; jie atsaké neigiamai ir prid¢jo, kad tam reikia kai kuriy asmeniniy
gebéjimy. Eksperty grupé néra jsitikinusi, kad §i studijy programa uZztikrina, jog bus galima pasiekti
numatomus studijy rezultatus. Be to, studentai, paklausti apie tai, kokie yra $ios programos
privalumai, sake, kad Kolegija pad¢jo jiems augti kaip asmenybéms (droviis studentai tapo labiau
pasitikintys), Kolegijoje tvyro draugiska ir jauki atmosfera, studentai tiki, kad gali dirbti vert¢jais,
angly kalbos mokytojais, vieSbuc¢iy registratoriais. Atrodo, kad socialiniai partneriai, su kuriais
buvo kalbétasi, néra glaudZiai susij¢ su Sia programa. Socialiniai partneriai pareiSké nuomong,
kokiy jiems reikia specialisty. Jie min¢jo, kad studentams triikksta vertimo praktikos. Eksperty grupe
yra susiriipinusi dél studijy kokybés ir studijy rezultaty pasiekimo. Per susitikimus su socialiniais
partneriais paaiskejo, kad per praktika atlikta studenty vertimg teko daug karty perrasyti.

2.6. Programos vadyba

IS savianalizés suvestinés matyti, kad atsakomybé uz sprendimy priémima ir programos
jgyvendinimo stebéseng yra aiSkiai paskirstyta ir jtvirtinta dokumentais. PavyzdZiui, suvestinés
2.6.1 punkte trumpai apibiidinta programos vadyba ir sprendimy priémimo struktiira bei konkreciai
nurodytas Kolpingo kolegijos kokybés vadovas, o 2.6.2 punkte raSoma apie Kokybés ir tyrimy
skyriaus bei Atestavimo komisijos, Kolegijos direktoriaus jsakymu sudarytos S§ios institucijos
programos vadybos ir kokybés uztikrinimo procese, dalyvavimg. Per vizitg vykusius susitikimus ir
pokalbius su administracija eksperty grupei iki galo nepaaiskéjo, kas i§ tikryjy yra pagrindinis
asmuo, atsakingas uz bendra studijy programos Verslo angly kalba stebéseng ir jgyvendinima, nors,
sprendziant i§ papildomai Sios Svietimo istaigos pateikty rastiSky paaiSkinimy, atrodo, kad yra
oficialiai paskirtas uz §ig programg atsakingas asmuo.



Vidinio ir iSorinio S§ios studijy programos vertinimo iSvadomis i§ dalies pasinaudojama gerinant
programg. Pavyzdziui, isigyta techninés jrangos, reikalingos konferencijy vertéjams rengti. Taciau
kabina, kurioje jtaisyta sinchroninio vertimo jranga, praleidzia garsga ir neatitinka profesiniy
reikalavimy dél ploto ir pranes¢jo bei ekrano matomumo. Sinchroninio vertimo jranga naudojamasi
nepakankamai daznai, kad biity galima iSugdyti biisimiems profesionaliems konferencijy vertéjams
reikalingus gebé¢jimus. Todél pokalbis su alumnais ir socialiniais partneriais patvirtino, kad
absolventai neturi jgtidziy, bitiny atliekant sinchroninj vertimg. Be to, dar 2008 metais iSoriniai
vertintojai rekomendavo jsigyti kompiuteriy programine jrangg, kuri padéty ugdyti jgudZius,
reikalingus, kai ver¢iama naudojantis kompiuteriais. Taciau lankantis Kolegijoje paaiskéjo, kad (dél
nezinomy priezas¢iy) tai nepadaryta, nors susitikime su eksperty grupe dalyvave déstytojai aiskiai
nurodé, kad Sios vertimo kompiuteriu priemonés (pvz., TRADOS) yra biitinos norint parengti
profesionalius vertéjus. Siuo metu turimy demonstraciniy TRADOS versijy, paminéty ankstesnio
iSorinio vertinimo iSvadose, tam tikslui nepakanka; kaip ekspertai suzinojo per vizita, jos netgi
nenaudojamos mokymo procese. Be to, tarp Sios programos déstytojy yra mazai specialisty,
galin¢iy mokyti versti naudojantis kompiuterizuoto vertimo programomis ir sinchroniniu budu.
Ekspertai mano, kad vienas didziausiy S$ios studijy programos vadybos trikumy yra tas, kad
neuztikrinamas naudojimasis turimais iStekliais, jskaitant ir tai, kad néra pakankamai vertimo
specialisty, kurie gerai mokéty naudotis kompiuterizuoto vertimo programomis, ir tinkamai
iSmokyty sinchroninio vertimo specialisty. Yra numatytos socialiniy dalininky jtraukimo |
(programos) vertinimo ir tobulinimo procesa procediiros. Per pokalbius su studentais paaiskéjo, kad
jie yra nuolat apklausiami ir j jy pasitlymus dél programos tobulinimo atsizvelgiama. Pavyzdziui,
studentai nurodé, kad jiems akivaizdziai triiksta vieSojo kalbéjimo igtidziy. Tai patvirtino socialiniai
partneriai. Todél pasiiilyta daugiau démesio skirti retorikos mokymui. Vis délto, kaip pasitvirtino
per pokalbius su socialiniais dalininkais, Kolegija, atrodo, i§ esmés atsisaké rySiy su socialiniais
partneriais ir nesiekia vaisingo bendradarbiavimo su jais. Pavyzdziui, vienas i§ apklausty socialiniy
partneriy patvirtino, kad praéjusiais metais jie nepriémé studenty praktikai atlikti, kadangi Kolegija
1 juos dél to nesikreipé. Todél institucija teisingai nurodo, kad socialiniy partneriy jtraukimas yra
viena i§ silpnybiy ir kad $ig sritj reikia tobulinti. Savianalizés suvestinés 2.6.5 punkte nurodyti visi
esami dokumentai, reglamentuojantys vidinj studijy kokybés uztikrinimg Sioje institucijoje. Vis
delto eksperty vizitas ir pokalbiai su Kolegijos administracija, déstytojais ir studentais parode, kad
néra akivaizdziy jrodymy, jog vidinio kokybés uZtikrinimo priemonés biity veiksmingos. Todel
eksperty grupé padaré iSvada, kad nors visos biitinos procediiros dokumentuose, atrodo, yra, vis
delto néra tikry jrodymuy, jog kokybés uZztikrinimo priemonés yra veiksmingai taikomos praktiSkai.
Visiems per pokalbius su déstytojais, studentais ir socialiniais partneriais minétiems pokyciams,
kuriuos institucija jgyvendina siekdama tenkinti studenty bei socialiniy partneriy poreikius, triiksta
nuoseklumo, jie atitinka tik keliy socialiniy dalininky specialius reikalavimus. Be to, i§ pokalbiy su
administracija ir déstytojais paaiskéjo, kad programos vadovai akivaizdziai neturi aiskios vizijos dél
krypties, kuria $i studijy programa turéty buti plétojama, siekiant uztikrinti kokybiska mokymg ir
mokymasi.

2.7. Isskirtinés kokybés pavyzdZiai*
* jei yra tokiy, kuriais biity galima dalytis kaip geraja praktika



I11. REKOMENDACIJOS

e Programos vadovams akivaizdziai triiksta aiskios vizijos dél krypties, kuria $i studijy
programa turéty bati plétojama siekiant uZtikrinti kokybigkas studijas. Sia vizija reikéty
kruopsciai iSnagrinéti ir atnaujinti laikantis ES ir nacionaliniy (taip pat ir darbo rinkos)
reikalavimy.

e Reikéty persvarstyti programos tikslus ir numatomus studijy rezultatus siekiant suderinti
juos su studijy turiniu.

e Studijy turinys turi biiti reorganizuotas ir paremtas Siuolaikine vertéjy rengimo literatura ir
vertimo pedagogika; aktyviai besidomintis vertimo rastu ir Zodziu moksline literatiira,
turintis profesinés patirties Sioje srityje déstytojas turi dalyvauti sudarant programa sandarg
ar bent jau konsultuoti dél bendros moduliy pusiausvyros ir pasiskirstymo. Be to, jei
vadovybé | studijy turinj ketina jtraukti vertimo Zodziu mokyma, reikia sudaryti tam skirtus
du modulius ir perraSyti visg studijy turinj, kad biity galima pakelti vertimo rastu ir zodziu
déstymo lygj.

e Déstytojai turi jvairiy sri¢iy kvalifikacija, pavyzdziui, teologijos, filosofijos, vadybos ir
tarptautiniy santykiy, ir tik vienas déstytojas tikina turjs formalig vertimo rastu kvalifikacija.
I Sig programa reikéty pasitelkti bent kelis déstytojus, turin€ius tinkama vertimo mokslo
laipsnj.

e Déstymui ir mokymuisi skirtos programinés jrangos nepakanka profesionaliems vertéjams
rengti. Rekomenduojama papildyti bibliotekos iSteklius Siai studijy programai biitina
literatira vertimo raStu ir ZodZiu tematika. Akivaizdu, kad dabar jos nepakanka
profesionaliems vertéjams rastu ir zodziu rengti.

e Naudojamos tik demonstracinés profesionaliy vertimo technologijy versijos, ir né vienas
deéstytojas neturi kompetencijos tokiy svarbiy elementy integruoti j programos turinj.
Rekomenduojama jsigyti visos licencijos programine jrangg ir pradéti naudotis visais
iStekliais, kurie reikalingi studentams mokyti (teoriskai ir praktiSkai) per visas studijas.

e FEksperty grupé primygtinai rekomenduoja didinti angly kalba déstomy moduliy skai¢iy ir
apsvarstyti vertimo priemoniy naudojimo galimybe, kadangi visas studijy procesas, atrodo,
tik 1§ dalies uztikrina, kad bus pasiekti numatomi studijy rezultatai.

e Eksperty grupé¢ rekomenduoja iSplésti socialiniy partneriy tinkla ir padidinti praktikos
atlikimo viety skai¢iy, kad uztikrinty tinkamg biisimy profesionaliy vertéjy rastu ir vertéjy
ZodZiu praktinj rengima.

e Eksperty grupé mano, kad reikia intensyvinti studenty dalyvavima moksliniy tyrimy, meno
ir mokslo taikomojoje veikloje.

e Rekomenduojama sudaryti aiSky organa, kuris biity atsakingas uz programos kokybe ir
(1gyvendinimo) priezilira, ir tiksliai nustatyti jo atsakomybe.

e Rekomenduojama persvarstyti vidinio (studijy programos) kokybés uZtikrinimo priemones
ir jy taikymo biidus siekiant, kad jie biity veiksmingi.



IV. SANTRAUKA

Eksperty grupé nustaté Siuos teigiamus studijy programos Verslo angly kalba aspektus: programos
tikslai ir numatomi studijy rezultatai aiSkiai apibrézti ir vieSai skelbiami, Sios programos studentai
turi galimybe dalyvauti judumo programose. Kolpingo kolegija kiekvienais mokslo metais suteikia
4-5 studentams galimybe studijuoti ir atlikti praktikg uzsienyje pagal Erasmus studenty mainy
programa; studentams suteikiama galimybé¢ susikurti individualig studijavimo programa; kiekvieno
kurso pradzioje pateikiama informacija apie vertinima, ji prieinama ir Moodle sistemoje; kiekvieno
kurso pradzioje supazindinama su vertinimo kriterijais ir metodais; studentams teikiamas
griztamasis rySys; studijy aplinka yra palanki, studijos orientuotos ] Zmogiskgsias vertybes;
déstytojai visada stengiasi padéti jvairiais klausimais (pvz., studentai saké, kad gali nevarzomai
dalytis nuomone, kas jiems Sioje studijy programoje patinka ir (arba) nepatinka, ir paskui tai
atitinkamai pakei¢iama). Teikiama socialiné ir materialiné pagalba (naslai¢iams ir asmenims i§
socialiai remiamy Seimy, aktyviems ir labai gerai besimokantiems studentams skiriama steigéjo
stipendija). Yra aiskiai paskirstyta ir dokumentais jforminta atsakomybé uz sprendimus ir
programos jgyvendinimo stebésena, taip pat jdiegtos ir atitinkamuose dokumentuose jrasytos visos
galiojancios procediiros.

Neigiamy programos aspekty ir dideliy trikumy, deja, yra daugiau nei teigiamy. Programos tikslai
ir numatomi studijy rezultatai néra suderinti su studijy turiniu. ISnagrinéjusi savianalizés suvestinés
dokumentus ir duomenis, gautus susitikimy su vadovybe, déstytojais, studentais, absolventais metu,
eksperty grupé nustaté, kad studijy turinys nepasizymi pedagogine darna (pavyzdziui, né vienas
déstytojas nenaudoja vertimo technologijy paskaity metu; neturima né vienos licencijos naudoti
vertimy atminties programas; dabartiniai studentai ir absolventai net neskatinami ieskoti
informacijos apie $ias technologijas; néra nuoseklaus rengimo vertimo Zodziu veiklai — jos mokoma
specialiai Siam tikslui organizuojamy konferencijy metu). Dél ribotos studijy turinio apimties ir
esminiy pedagoginiy spragy deéstytojai negali padéti studentams siekti studijy rezultaty, todél
programa neatitinka standarto ir minimaliy teisiniy reikalavimy. Teigiant, kad tik 1 i§ 4 vertimo
moduliy yra skirtas studentams supazindinti su neapibrézta vertimo zodZiu forma, — nors aukstoji
mokykla turi puikig materialigja baze rengti vertéjus zodziu, taciau neturi né vieno déstytojo, kuris
bty kvalifikuotas konferencijy vertéjas, — bendras kredity, skirty vertimui rastu, skaicius tesudaro
10 procenty visy ECTS kredity. Tokia studenty rengimo sistema neatitinka Sios riiSies studijy.
Moduliy turinys ir déstymo metodai neatitinka reikalavimy, kad biity galima studentams suteikti
vertimo profesinio bakalauro diploma. Nors programa yra orientuota | ES teisés aktus ir vertimo
rinka, ji nesuteikia absolventams galimybiy pasiekti studijy rezultatus, kurie yra profesinés karjeros
tiek Lietuvoje, tieck Europoje pamatas. Kalbant apie vertimg Zodziu, studijy turinys neturi
pakankamai moduliy, kurie biity tinkami vertimo Zodziu geb¢jimams ugdyti; $i spraga savaime daro
Siuos studijy rezultatus niekinius: nuo 5.1 iki 5.3 ir 6.4. Programos turinys, siejamas su vertimu
rastu ir ZodZiu, neatspindi naujausiy vertimo srities mokslo, meno ir technologijy pasiekimy. Vizito
metu eksperty grupé patvirtino nuomong, kad naudojamos tik demonstracinés profesionaliy vertimo
technologijy versijos ir né vienas déstytojas neturi kompetencijos tokiy svarbiy elementy integruoti
1 programos turinj. Ir moduliy pasiskirstymas programoje, ir studenty baigiamyjy darby pavyzdziai
(tik nedaugelis darby temy yra susijusios su vertimu rastu ir joms naudojami pasen¢ Saltiniai)
aiSkiai atskleidzia, kad programos déstytojai ir vadovybé néra susipazing su Siuolaikinémis
diskusijomis dél profesiniy kompetencijy ir vertéjy geb&jimy (aprasytomis Europos standartuose ir
aptariamomis vertimo pedagoginéje medziagoje nuo 1995 m. iki 2015 m.). Didelés spragos yra
ribotos apimties vertimo raStu ir vertimo Zodziu sri¢iy déstymas, kuris turéty sudaryti 3540
procenty ECTS kredity, ir tai, kad trikksta vertimo technologijy mokymo. Siy priezas¢iy pakanka
teigti, kad tokia programos vertimo rastu ir zodziu déstymo pedagogika yra pasenusi ir netinkama
profesionaliems vertéjams rengti. Déstytojy kvalifikacija neuztikrina, kad bus pasiekti studijy
rezultatai; déstytojai turi jvairiy sri¢iy kvalifikacija, pavyzdziui, teologijos, filosofijos, vadybos ir
tarptautiniy santykiy, ir tik vienas déstytojas tikina turjs formalig vertimo raStu kvalifikacija;
kalbant apie vertimg zodziu, vienas déstytojas teige, kad vertimo Zodziu kompetencijg jgijo labiau
atsitiktiniu biidu, nei specialiai to mokeési; apskritai eksperty grupei pasirodeé, kad vertimas néra



svarbus Kolpingo kolegijos déstytojy akademinis interesas. Déstytojy kaita nedidele, tai leidzia
uztikrinti programos jgyvendinima.

Kolegija turi keleta ANGLONO zodyno licencijy ir neseniai ] kompiuterius atsisiunté
demonstracines TRADOS versijas, reikalingas biisimiems vertéjams rengti, bet demonstraciniy
versijy tam tikslui kol kas dar net nenaudojo. Todél daroma iSvada, kad déstymo ir mokymosi
programings jrangos nepakanka profesionaliems verté¢jams rengti. Kolegijos biblioteka, tiesg sakant,
yra labai maza, ir itin mazai prieinamy vadovéliy, knygy ir periodiniy leidiniy yra i§ vertimo
(zodziu ir rastu) srities. To akivaizdziai nepakanka profesionaliems vertéjams (Zodziu ir rastu)
rengti. Eksperty grupé mano, kad reikia smarkiai didinti moksliniy tyrimy, meno ir mokslo
taikomojoje veikloje dalyvaujanciy studenty skaiciy. Socialiniai partneriai saké, kad studentams
trikksta vertimo praktikos. Kolegija i§ esmés atsisaké rySiy su socialiniais partneriais ir nesiekia
vaisingo bendradarbiavimo su jais. Be to, net ir po vizito i§ tikryjy lieka neaiSku, kas yra
pagrindiniai asmenys, atsakingi uz bendra studijy programos Verslo angly kalba stebéseng ir
jgyvendinimg. Visiems pokyc¢iams, kuriuos institucija jgyvendina sieckdama patenkinti studenty bei
socialiniy partneriy poreikius, trikksta nuoseklumo; jie atitinka tik keliy socialiniy dalininky
specialius reikalavimus. Sie pokyéiai néra vykdomi sistemingai, kadangi jie nepagristi aiskiu
supratimu, ko studentus reikéty mokyti, kad jie jgyty profesionaliems vertéjams reikalingus
igidzius. Programos vadovai akivaizdziai neturi aiSkios vizijos dé¢l krypties, kuria $i studijy
programa turéty biiti plétojama siekiant uztikrinti kokybiska mokyma ir mokymasi.



V. APIBENDRINAMASIS IVERTINIMAS

KOLPINGO KOLEGHOS studijy programa VERSLO ANGLU KALBA (valstybinis kodas —
653U60001) vertinama neigiamai.

Eil. Vertinimo sritis Srities
Nr. jvertinimas,

balais*
1. Programos tikslai ir numatomi studijy rezultatai 1
2. Programos sandara 1
3. Personalas 2
4, Materialieji iStekliai 2
5. Studijy eiga ir jos vertinimas 2
6. Programos vadyba 1
IS viso: 9

* 1 — Nepatenkinamai (yra esminiy tritkumy, kuriuos biitina pasalinti)
2 — Patenkinamai (tenkina minimalius reikalavimus, reikia tobulinti)
3 — Gerai (sistemiSkai plétojama sritis, turi savity bruozy)

4 — Labai gerai (sritis yra i$skirting)

Paslaugos teikéjas patvirtina, jog yra susipazings su Lietuvos Respublikos baudziamojo kodekso
235 straipsnio, numatancio atsakomybe¢ uz melagingg ar zinomai neteisingai atlikta vertima,
reikalavimais.

Vertejos rekvizitai (vardas, pavarde, parasas)



